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Casual Academic Staff
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Deakin Studies Online

GCHE

Graduate Certificate of Higher Education

HRSD

Human Resources Services Division

ITL

Institute of Teaching and Learning

PD 

Professional Development

PDCS

Professional Development for Casual Staff
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Professional Development for Sessional Staff
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Performance Planning and Review
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Recruitment Authority for Casual Academic and Research Staff
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Staff Development Online

T & L 

Teaching and Learning
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EXECUTIVE SUMMARY

The Professional Development Program (PDSS) for casual academic staff (CAS) at Deakin University commenced in Semester 1 2005. Delivered online through Staff Development Online in DSO, the current program contains several modules aimed at new Tutors, Demonstrators and Markers. These modules overall offer a sound introduction for new casual academic staff starting with Deakin. Feedback from participants who have completed the PDSS modules has been much more positive than negative.

As the amount and types of Professional Development made available through Deakin’s Institute of Teaching and Learning (ITL) expands, the original modules will need to be reviewed for content and relevance. As well, the current administration of the program at times seems to be problematic. Administration of the program involves many individual stages, can be time consuming, can suffer from communication difficulties and is inefficient in terms of face to face inductions of new casual academic staff. Alternative means of administering the program have been considered. 

Statistics from 2002 - 2006 indicate that the number of casual academic staff employed by Deakin has been falling. However, a significant number of casual staff have still not met Deakin’s requirement that before being re-employed, all new CAS must complete the PDSS program (unless exempted). There is a need for ITL to continue to monitor closely the administration of the program.

There is also a need for ITL to make available for both new C.A.S. and continuing junior/inexperienced Lecturers, more Professional Development support. ITL is currently developing a range of modules to be brought online to support the teaching needs of academics. This report suggests other new modules which could be developed by ITL to support both C.A.S. and continuing academics. These modules would focus on more specific issues related to teaching. 

In order to improve the Professional Development of C.A.S., this report recommends the following:

· establishment of a dedicated C.A.S. webpage 

· progressively bring online new ‘narrow focus’ modules and resources for access by C.A.S (and continuing Lecturers) on an ‘available if/when needed’ basis

· establishment of a C.A.S. mentoring/network scheme

· consider involving C.A.S. more in faculty based induction days

· streamlining administration of the PDSS process of issuing certificates of completion by automating the process

· creating an online C.A.S. regular newsletter

· continue with face to face inductions for new C.A.S. if funding is available, but if not, convert induction to online environment 

· designing a generic Deakin handbook to be merged with current Faculty handbooks issued to new academic staff

· design a checklist for access by all new C.A.S. upon recruitment to assist induction into the organisation

· consideration of nominating a C.A.S. coordinator/ombudsman in the short term to administrate, oversee and promote support for C.A.S.

This report acknowledges that there are costing implications for these proposals. The final decisions rest with university management.

PURPOSE, SCOPE and LIMITATIONS

The purpose of this document is to report on the investigations into the current and future Professional Development needs of casual academic and continuing junior academic staff at Deakin University. 

This investigation was commissioned by Professor Alan Farley, Director, Institute of Teaching and Learning Deakin University. The Project Leader is Dr. Dale Holt, Head, Educational Design, Professional Development and Research, Institute of Teaching and Learning. 

The project was designed so as to:

1. Review the structure of the current Professional Development for Sessional Staff (PDSS) program, with an emphasis on which modules should be compulsory and which optional.

2. Review the current PDSS modules for value and relevance.

3. Participate in a number of face to face Introduction to Tertiary Teaching sessions and assess this module’s value and relevance.

4. Consider options for the delivery of the Introduction to Tertiary Teaching module online.

5. Consider alternative forms of providing face to face local mentoring support for casual staff on a school or faculty basis.

6. Investigate trends in academic casual staff and continuing Level A appointments so as to identify future likely need for professional development.

7. Consider sessional staff feedback and evaluation on the current PDSS program, and identify numbers of staff who have been exempted or have completed (or are required to complete) the PDSS program.

8. Investigate on the teaching development needs of continuing junior academic staff, and the means by which resources for this group may be delivered online.

Scope

Research for this report has focused on:

· The current PDSS program which began in Semester 1, 2005 and has continued until Semester 2, 2006.

· Involvement with one face to face Introduction to Tertiary Teaching session to be conducted by ITL during Semester 2, 2006.

· Statistics for the numbers of casual academic and continuing Level A academic staff employed by Deakin from 2002 to 2006.

· Feedback from a sample of casual academic staff who have been involved with the PDSS program from Semester 1, 2005 through to Semester 2, 2006.

· Statistics for the number of enrolments, exemptions and completions of the PDSS program from Semester 1, 2005 to Semester 2, 2006.

· Relevant comparative information from the Teaching and Learning (or equivalent) sites of 34 Australian universities.

· Feedback from many academic and non academic staff of Deakin University.

Limitations

The nature of this project was such that it required an investigation into predominantly the professional development needs of casual academic staff, by a casual academic staff member. Hence, this report is presented through the eyes of a casual member of staff. Whilst this approach gives a valuable perspective, the very nature of casual employment means that often an individual doesn’t have access to the day to day conversations and networking opportunities that continuing academic staff do. 

Casual academic staff also don’t have access to much information and discussion of ideas, policies and programs generated from within ongoing meetings in schools and faculties. In many instances, casual academic staff don’t have much involvement with development of Units or curriculum design or assessment design. 

It is not unusual for casual academic staff to work from home as much as on campus or online, as office and infrastructure support is not always available. It does suit many people to be on campus or online when they are required, but to also have the flexibility to meet family and other commitments. 

So, this report is written from the perspective of a casual academic, trying to evaluate the needs of a significant portion of Deakin’s academic staff, but not always with full access to as much discourse and knowledge as continuing staff.

 OVERVIEW OF CURRENT PDSS PROGRAM

Background

As from Semester 1, 2005, all new and returning casual academic staff employed by Deakin University are expected to complete the Professional Development for Sessional Staff (PDSS) program. All casual academic staff who completed the program are eligible for payment. 

The PDSS program allows for the following specific exemptions:

AX1 - Staff appointed for less than 1 hour of teaching per week or fewer than 10 hours of teaching over a semester                     

AX2 - Staff appointed because of their industry based professional expertise, including clinical supervisors in hospitals                

AX3 - Staff who can show evidence of satisfactory and relevant experience over at least 2 semesters within the last 3 years        

AX4 - Staff who have a qualification in tertiary teaching                                                                                                                     

AX5 - Prior completion of program relevant to role

AX6 - Staff who are completing their Honours year and where it can be evidenced that they are receiving satisfactory teaching guidance and support                     

(Source: The Guide accessed 8 September 2006)

Organisation of the Program
Once Human Resources Services Division (HRSD) has processed the completed Recruitment Authority Casual Academic and Research Staff (RACAR) form, Deakin’s Institute of Teaching and Learning (ITL) is informed, and in turn contact the casual academic staff who are required to complete the PDSS program. 

Casual academic staff are required to attend a face to face Introduction to Tertiary Teaching session, as well as complete Program Modules through Staff Development Online (SDO) in Deakin Studies Online (DSO) – Deakin’s online learning environment.

It is expected that casual academic staff will complete the Program Modules within their first semester at Deakin. Once all requirements are completed, casual academics are able to generate certificates of completion for particular modules (Tutor, Marker and Demonstrator). HRSD is informed of completion by ITL and arrange payment for casual academic staff.

PDP for Sessional Staff @ September 2006.

Table 1:  View of PDSS Program in SDO (DSO)
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The current structure of the PDSS program is outlined in Table 2 (below).





Table 2:  Compulsory and Optional Modules per Category of Casual Academic Staff.

	Category of staff
	Role(s)
	No.
	Compulsory modules
	Optional modules

	Tutors
	Tutoring

Lecturing

Marking
	
	· Introduction to Tertiary Teaching 

· Dealing with Diversity 
	Two of:

· Assessment 

· Group teaching 

· DSO 

· Lab/prac teaching 

	
	
	+
	Workplace assessment
	

	Demonstrators
	Lab/prac classes
	
	· Lab/prac teaching 
	Nil

	Markers
	Marking
	
	· Assessment 
	Nil


1.   Tutors who have been nominated by their School as Markers and/or Demonstrators need to do the relevant optional module. In the case of Markers, this module is Assessment, in the case of Demonstrators, this module is Lab/Prac Teaching.  (NB:  This results in a ‘Marker’ and/or ‘Demonstrator’ being restricted to one optional module choice.)

2.   The compulsory module for Tutors, Introduction to Tertiary Teaching, is delivered in a face-to-face environment. Sessions are organised for the Geelong, Melbourne and Warrnambool campuses and are offered at the start of, and during, semester. Dates, times and locations are available at http://www.deakin.edu.au/itl/pd/sessional/index.php. Participating casual academic staff register with the Institute for Teaching and Learning: adminss@deakin.edu.au.

Table 3:  Schedule for Introduction to Tertiary Teaching Sessions, Semester 2, 2006

	Introduction to Tertiary Teaching – schedule of face-to-face sessions

	Date
	Time
	Campus
	Room

	Friday 25 August 2006
	10:30am - 12:30pm
	Waurn Ponds
	JB3.111

	Thursday 27 July 2006
	10:00am - 12 noon
	Melbourne
	M1.07

	Wednesday 16 August 2006
	2:00pm  -  4:00pm
	Melbourne
	M1.07


This schedule remains displayed in the Professional Development section of the ITL webpage for the duration of the period in which the sessions are scheduled. 

· Once there are at least 12 registrations, the session is confirmed and coloured green, so that participants can make arrangements with confidence. 

· If a session is fully booked the colour is purple and no further enrolments are accepted. 

· If there are not 12 registrations 2 days prior to the offering of a session, it is highly probable that particular session will be cancelled and this is shown by the colour red. 

3.  All the other modules are online, within SDO via DSO.

1.2   ANALYSIS OF CURRENT PDSS PROGRAM

Apart from the Introduction to Tertiary Teaching session, all other aspects of the current program are delivered online. This analysis of the current program is based on my perceptions as a casual academic who has completed some of the modules; has been exempted from other modules, and, who has conducted the analysis with the perceived needs of new casual academic staff (C.A.S.) in mind. 

Overall, the program is an effective way to introduce new C.A.S. to Deakin University. Each of the modules in the program has been well developed, although there are some minor improvements to content and presentation which could be made.  

When I completed the Assessment module for example, even after many years experience of teaching and assessing, there were some useful ideas presented for consideration as a means of improving my assessment of student learning. And when reviewing each of the other modules in the program, there is something new and helpful to be taken from all of them.  

This view is not necessarily shared by some other C.A.S. who have provided feedback upon completion of the program, but the majority of comments indicate a positive response. It may well be the case that as an experienced casual academic and teacher, I found it useful to reflect back on what I do and why I do it, and gain reinforcement and new ideas from the PDSS modules. It may be that some new C.A.S. do not yet have sufficient teaching experience to see the usefulness of the current program. 

However, there is also feedback from some new C.A.S. who come from a teaching background that they regard the program as being of little use. Generally though, the feedback on the program is positive.

Table 4 (below) provides a summary of the perceived strengths and weaknesses of the current PDSS program from the perspective of an experienced casual academic.

Table 4:  Analysis of Current PDSS Program

	STRENGTHS
	WEAKNESSES

	1.   Individual modules all provide useful ideas.
	1. There is some feedback that some modules contain too much information.



	2.   Positive feedback from participants is 3 times that which is negative.
	2. The desired impact of the Dealing with Diversity module may be reduced by having the Group Teaching module optional. The D.W.D. module emphasises what to expect. The G.T. module emphasises how to teach effectively. 



	3.    The online surveys included with the program indicate a liking for the face to face sessions.
	3. The face to face Introduction to Tertiary Teaching is spread across the semester. In Semester 2, 2006, the last session was conducted in Week 6 of semester (25 August 2006). 



	4.    The program allows flexibility as participants can complete the modules online.
	4. The program lacks a specific “Tips and Tactics and Tricks” component with regards to ‘surviving’ in the classroom.



	5.    Participants can be completing modules at the same time as they  are tutoring, demonstrating or marking, allowing for a theory/practice mix.
	5. The strength that it is completed whilst teaching and therefore allows for reflection and application, may also be a weakness – e.g. some survey responses indicated they hadn’t started it yet, and this was by Week 8-9 of semester. If they are not re-employed the following semester, the program is of little use to them.



	
	6. A Tutor who is also a marker must do the Assessment module, therefore limiting the choice of Optional Module to one (from Group Teaching, DSO, Lab/Prac), meaning a Tutor could avoid doing the important Group Teaching module.



	
	7.  Lack of awareness and use of the available asynchronous Discussion space by participants.


Issues

1. The Group Teaching module is optional. This can mean a new Tutor can avoid completing what should be a basic requirement before becoming involved with classroom teaching.

2. The Assessment module is optional for Tutors (unless they are also a Marker). It is advisable that a Tutor, on whom students often rely for advice on assignments and exam preparation, has some knowledge of the principles underlying sound assessment practice.

3. Some new C.A.S. may begin as Tutors and then in succeeding semesters become involved in marking. It seems inefficient to have to then re-enrol C.A.S. into the PDSS program again to complete the Assessment module.

4. The modules provide sound educational theory generally. There is also a need for more specific tips, tactics, strategies, what to expect and ‘what to do if’ information for new Tutors.

5. The asynchronous discussion space provided within the PDSS in SDO is not utilised by participants. It tends to be difficult to locate for inexperienced DSO users, a situation not helped by the fact that the DSO module is currently optional.

6. The face to face Introduction to Tertiary Teaching sessions being spread across the semester means some sessions come too late for C.A.S. who are already involved with classroom teaching.

7. For new C.A.S., some will be involved with wholly online Units. This form of ‘teaching’ requires a range of knowledge not generated through the existing modules. The DSO module is quite detailed and is optional. 

Recommendations

1. Increase requirement for completion of optional number of modules from 2 out of 4 to 3 out of 4, acknowledging that this has budgetary implications. In the majority of cases, it is anticipated that new C.A.S. would complete the Assessment, Group Teaching and DSO modules (and not the Lab/Prac module).

2. Alternatively, restructure requirements for compulsory modules, so that 4 modules are compulsory – the present Introduction to Tertiary Teaching and Dealing with Diversity modules, plus, Assessment and Group Teaching would all become compulsory. Of the remaining 2 optional modules, Lab/Prac Teaching would be removed and would only be required of Demonstrators. The DSO module would remain as an option, and the current Workplace Assessment compulsory module would become optional. This restructure is illustrated in Table 5 (below).

Table 5:  Suggested Re-structure of Current PDSS Program

	Category of staff
	Role(s)
	Compulsory modules (current)
	Optional modules (current)
	Compulsory modules (suggested)
	Optional modules (suggested)

	Tutors
	Tutoring

Lecturing

Marking
	· Introduction to Tertiary Teaching

· Dealing with Diversity 
	Two of:

· Assessment 

· Group Teaching 

· DSO 

· Lab/prac teaching 
	· Introduction to Tertiary Teaching 

· Dealing with Diversity

· Assessment

· Group Teaching
	One of:

· DSO

· Workplace Assessment

	
	
	Workplace assessment
	
	
	

	Demonstrators
	Lab/prac classes
	· Lab/prac teaching 
	Nil
	· Lab/prac teaching
	Nil

	Markers
	Marking
	· Assessment 
	Nil
	· Assessment
	Nil


3.    Development of a new module – Online Teaching - accessible via the ITL website, to be available for C.A.S. and new and inexperienced Lecturers on an ongoing basis. This module would provide advice on the implications of communicating in an online environment as opposed to face to face teaching.

4.    Improve the design of the PDSS program so as to highlight the availability of the discussion space within DSO, so as to make it more easily accessible to participants. Within each of the existing PDSS modules, insert a link at strategic points to the Discussion space as a means of encouraging participants to communicate with each other and with ITL. This would require someone within ITL to be responsible for monitoring this Discussion space at regular intervals.

5.    The face to face sessions for new C.A.S. be restructured:

            
a.   one session per campus be held early in semester, in Week 1 - 3 of classes

b.   in some Schools, there are no Tutorials during the first week of classes, suggesting more C.A.S.     

      may be available to attend

c. some schools tend to timetable classes more on Tuesday, Wednesday and Thursday suggesting that  Monday and Friday would be suitable days to schedule face to face sessions.

d. consider aligning sessions with Faculty based induction days and involve C.A.S. with new ongoing academic staff.

6.    For those C.A.S. unable to attend the face to face sessions, options could be: 

 
 a.   PD module available via ITL website, containing video clips of segments of a face to face session

 
 b.   iLecture recording of one face to face session posted onto DSO


 c.   existing content of face to face session converted into module format similar to current PDSS 

                     modules.

1.2.1 Administration of Current PDSS
There are a number of issues with the administration of the current PDSS program, which tend to lessen its effectiveness. At present, it appears that there are certain key points in the administrative process at which difficulties can arise. These difficulties seem to be based primarily around two matters:


- the number of people involved in the procedure of ensuring new C.A.S. complete the program


- less than optimal communication between each party involved in the process.

There seems to be a need for better communication about the PDSS program to a range of stakeholders. It is also possible to make the administration of the program more efficient. A flowchart of the current procedure for administration of the program is included in Appendix 11.

Issues

1. Significant number of the target public is not completing the program, or at least not within the required one semester timeframe. 

2. There is a published statement that it is compulsory for all new Deakin casual staff to complete the program or they will not be re-employed.

3. Communicating the program to new participants seems problematic. For example, if by email to Deakin email address, not everyone checks it. Also, delay in time taken to grant new casual staff access to Deakin’s online systems.

4. Administration of certificates for successful completion of individual modules by participants is currently completed manually by ITL, is time consuming, inefficient and slow.

5. There is no certificate to acknowledge completion of the overall PDSS program.

Recommendations

1. Investigate further the idea of allowing people at key stages of the administrative process to access the relevant HR database.

2. Further investigate automating generation of completion certificates through Vista (see 7.7).

1.3   EVALUATION of INDIVIDUAL ONLINE MODULES

1.3.1
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There are a lot of useful and practical tips in this module. There needs to be more clarity of context though, because there is confusion at times between:


- are we talking about the whole tutorial class as a group?

- are we talking about subgroups within the tutorial class doing activities or are we talking about  

   groups working out of class on assignments?


Also, there seems to be an assumption that Tutors have some control over setting assessable tasks, when in fact it is the Unit Chair/Lecturer who is responsible for this.

	STRENGTHS
	COMMENTS

	1.  “Organising Students into Small Groups”
	Useful practical tips

	2.  ‘Questioning” section is good
	Useful practical tips and examples

	3.  “The First Tutorial” video is a helpful demonstration (although setting ground rules is a little didactic)
	A model for tutors who are uncertain about ‘how to’ – good illustration of nervousness by Cambodian student

	4.  “What do I do if things go wrong” is helpful
	Good basics but could be a few more tips included.


	WEAKNESSES
	SUGGESTED IMPROVEMENTS

	1.  Some confusion over when we are talking about in-class groups and out of class groups
	Reword so as to clarify

	2. Group assignments are mentioned but these are the Lecturer’s responsibility not the Tutor’s
	Reword to emphasise Lecturer’s and Tutor’s responsibilities 

	3.  Mentioning communication problems cause trouble in groups is really outside class and tutor’s time/control
	Reword so as to acknowledge context of comments

	4.  Catering for different learning styles needs examples


	Add list and examples of different learning styles

	5. “Some strategies…” section confuses in and out of class.
	Reword for clarification

	6. “Facilitating small groups” confuses tutorial as a group with sub groups within tutorial
	Reword slightly to distinguish

	7. Negotiate ground rules has a negative tone to it
	Write more neutrally

	8.  “Expert Cluster” confusingly worded
	Reword for clarity

	9. “Three Essential Components” doesn’t clearly distinguish between tutor or students doing each
	Reword for clarity

	10.  “Teaching Large Groups” is almost an addendum
	Needs to be expanded 

	11.  No distinction between first year undergraduates and later years.
	Link with “First Year at Deakin” webpage and link to proposed new module via ITL website


Online Survey Results 

Module:    Group Teaching (NB:  all results are based on a score between 0 – 7)

	DATES
	Importance
	Satisfaction
	Weighted Average Satisfaction
	Satisfaction Index
	No. of Responses

	25 May /06  – 21Jun 06
	5.5
	5.7
	5.52
	78.87%
	6

	18May 05 – 28Oct 05
	5.5
	4.9
	4.86
	69.48%
	36


These results indicate an increase in satisfaction with this module from 2005 to 2006.

1.3.2
Assessment Module
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	WEAKNESSES
	IMPROVEMENTS

	1. Module is optional – given the significant impact assessment can have on students, and the importance students place on assessment and their faith in their tutor
	a. Consider making module compulsory for all tutors, 

b.  Restructure program so as to require completion of 3 optional modules

	2. Activity 2 ‘Purposes of Assessment” underemphasises the importance of thorough feedback to students
	Add emphasis

	3. The section on ‘Plagiarism’ lacks a section on Referencing styles used by Deakin and an alert to markers to ensure they are informed on which style their faculty uses, and the basics of the system.
	Add a link to Deakin’s websites on referencing.

Advise Markers to familiarise themselves with their faculty’s required referencing style.

	
	Add link to plagiarism module currently being developed for ITL 

	
	Add a “Tips and Tricks” component including advice from experienced markers on judging understanding, how to phrase feedback, identifying plagiarism


	STRENGTHS
	COMMENTS

	 1. Each of the activities is practical and useful
	N/A

	2. The module is sequenced well.
	

	3. Deakin’s policies are highlighted and accessible
	

	4. The plagiarism self test is quite useful.
	


Online Survey Results 

Module:    ‘Assessment’

Results indicate an increase in satisfaction with this module from 2005 to 2006.

	TUTORS

	DATES
	Importance
	Satisfaction
	Weighted Average Satisfaction
	Satisfaction Index
	No. of Responses

	25 May 06  – 21 Jun 06
	5.3
	5.5
	5.52
	78.87%
	6

	18 May 05 – 28 Oct 05
	5.5
	4.9
	4.86
	69.48%
	44


	MARKERS

	DATES
	Importance
	Satisfaction
	Weighted Average Satisfaction
	Satisfaction Index
	No. of Responses

	25 May/06  – 21 Jun 06
	5.6
	4.8
	4.8
	68.57%
	10

	2 June 05– 2 Nov 05
	5.5
	4.7
	4.61
	65.87%
	36


	DEMONSTRATORS who are MARKERS

	DATES
	Importance
	Satisfaction
	Weighted Average Satisfaction
	Satisfaction Index
	No. of Responses

	25 May 06  –23 Jun 06
	5.8
	5.3
	5.3
	75.71%
	7

	3 Jun 05– 28 Oct 05
	5.1
	4.2
	4.44
	63.46%
	25


1.3.3
Dealing with Diversity Module
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	STRENGTHS
	COMMENTS

	1. Challenges participants to review their assumptions about who the students are.


	 Broadens the portrait of Deakin’s students by broadening the concept of ‘diversity’

	2.. Videos of international students


	Excellent means of generating empathy with needs of international students

	3.  Student suggestions for how tutors can help them.
	 Feedback from students can always improve teaching

	4.  Highlighting the Confucian culture philosophy
	 Effectively explains what you are likely to experience from many international students in both oral and written format

	5. Reference to Division of Student Life, Academic Skills Advisers and HRSD courses for more assistance/information
	 Useful resource


	WEAKNESSES
	IMPROVEMENTS

	1. Alerts Tutors to diversity in tutorials, but very little specific advice on how to teach to this diversity effectively.
	Include suggestions for presenting learning materials in a variety of ways

	2. Same issue with so called ‘learning styles’ – they exist but how do you teach to them?
	As above.


Online Survey Results

Module:    ‘Dealing with Diversity’

	TUTORS

	DATES
	Importance
	Satisfaction
	Weighted Average Satisfaction
	Satisfaction Index
	No. of Responses

	25 May 06  – 21 Jun 06
	5.7
	5.5
	5.52
	78.87%
	6

	18 May 05 – 28 Oct 05
	5.6
	5.3
	4.86
	69.48%
	51


Results indicate an increase in satisfaction with this module from 2005 to 2006, although significantly fewer responses were received. 

1.3.4
Lab/Prac Module
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	STRENGTHS
	COMMENTS

	1.  Well structured sequence of topics
	Logical order makes for ease of use

	2.  Useful advice for not only Demonstrators but all Tutors
	Not all Tutors would complete this module.

	3.  A useful checklist summary to guide preparation and execution of classes
	Checklists are helpful in supporting new C.A.S.

	4. Short video clips of practising demonstrators
	Add authority to the module.

	5.  Audience-focused style of delivery right through module
	Participants could easily take much from this module into their Labs

	6. Two useful references included in module’s conclusion.
	Important for further reading


	WEAKNESSES
	IMPROVEMENTS

	1.  Video clips a little short
	Not a big issue.


Online Survey Results

Demonstrators

Results indicate an increase in satisfaction with this module from 2005 to 2006. 

	DEMONSTRATORS

	DATES
	Importance
	Satisfaction
	Weighted Average Satisfaction
	Satisfaction Index
	No. of Responses

	25 May 06-17 Aug 06
	5.8
	5.3
	5.3
	75.71%
	8

	3 June 05– 28 Oct 05
	5.7
	4.8
	4.44
	63.46%
	25


1.3.5
DSO Module
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This module is quite detailed and long. Much of its content is directed principally at Unit Chairs and Lecturers. It tends to not acknowledge that C.A.S. have restricted access to DSO, are often not granted access until semester begins, and have little authority to manage online units.
	STRENGTHS
	COMMENTS

	1. The interactive tutorials.
	Experiential learning is effective

	2. e Live is relevant possibly to some
	Alerts C.A.S. to its potential

	3. Grade Book information is relevant to CAS.
	Practical information for C.A.S. 

	4. Accessing and marking student assignments online is relevant.
	Particularly relevant to Tutors who are Markers.


	WEAKNESSES
	IMPROVEMENTS

	1. Assumes that C.A.S. have access and authority to levels in DSO that they don’t often have.
	Perhaps more emphasis on the fact that not all of the module necessarily applies to C.A.S. directly.

	2. Is pitched at an audience different to CAS.
	Difficult to avoid this.

	3. The PD training for DSO available through ITL does not really acknowledge that CAS do not typically “build, teach and manage units” 
	Perhaps more emphasis on the fact that not all of the module necessarily applies to C.A.S. directly.

	4.  Underemphasises the importance of orienting participants into online environment.
	A ‘Welcome Thread’ or link to Discussion Space built into the module very early on and repeated at regular intervals.

	5. Doesn’t acknowledge that CAS are not always given access to computers and office space and often work from home.
	Not a matter the module can really address.

	6. The “Activity” titled post a discussion message is buried well into the module, and looks like all the other activities which participants may tend to skip over.
	A ‘Welcome Thread’ or link to Discussion Space built into the module very early on and repeated at regular intervals.

	7 A long module. It really requires ongoing practice to work within DSO. Whilst a useful outline, only a limited amount of the content would be remembered.
	Difficult to avoid this.


Online Survey Results

Tutors

	TUTORS

	DATES
	Importance
	Satisfaction
	Weighted Average Satisfaction
	Satisfaction Index
	No. of Responses

	25 May 06-21 Jun 06
	5.8
	5.5
	5.52
	78.87%
	4

	18 May 05– 28 Oct 05
	5.2
	4.9
	4.86
	69.48%
	32


Results indicate an increase in satisfaction with this module from 2005 to 2006. 

1.3.6
Workplace Assessment Module
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This module requires new C.A.S. to identify some aspect from the theory provided in the other modules of the PDSS program s/he has completed, and design a small task for trial in class. The aim is for the Tutor to design, evaluate and reflect on the task as one means of improving his/her teaching. The task is assessed by and discussed with the Tutor’s supervisor. The supervisor determines whether the Tutor has satisfactorily completed the task, and informs ITL. 

I have gathered feedback from a random sample of Lecturers and C.A.S. who have been involved with this task during the last 12 months. A cross section of comments from my survey is included on page 18.

Lecturers/Supervisors

Helps new C.A.S. focus

Identifies strengths and weaknesses of C.A.S.

Useful for first timers

Is not worthwhile

Is time consuming

Needs more promotion

Is of limited use

Needs more face to face ongoing discussion

I’d feel considerably less annoyed if my sessionals said the course was more useful (commenting on the time needed for the task)

New C.A.S.

I feel I get better help from a supportive network of fellow Tutors

I confused it with the ‘Assessment’ module and didn’t realise it was for me

I think the module is worthwhile

It presents a real application of teaching methodologies that gives immediate feedback from the students

Perhaps a list of tasks and strategies to try
Opinions on the worth of the Workplace Assessment module are varied. Some Lecturers feel there is value in it. Others do not. The predominant theme in the responses from Lecturers is that Tutors need more specific, more ongoing and more discipline related support. Generally, Lecturers don’t see the module as occupying too much of their time, but feel more of an ongoing mentoring relationship between Unit Chair/Lecturer and Tutor is more effective. Three of the Associate Deans (Teaching and Learning) with whom I spoke felt that more ongoing, face to face, mentoring type support by Lecturers for their C.A.S. is preferable.

The majority of comments from the Tutors who responded to the survey were positive, acknowledging that there was value in the module but also offering some ideas for its improvement. 

Issues

1. Mixed feelings amongst Lecturers about the value of the module.

2. More favourable responses from C.A.S.

3. Awareness of the module and its requirements needs to be improved.

4. The module does not require an excessive amount of time or effort.

5. It is a practical means of assisting Tutors with their teaching.

6. ITL is not always necessarily informed by lecturers that the module has been successfully completed by C.A.S.

Recommendations

1. Make the module optional (see ‘Recommendations’ page 11), or,

2. Continue with the module, but consider renaming it as Workplace Assignment.
3. Promote the module better by improving instructions that accompany the module online.

4. Consider including explanation of module within both proposed new handbook (see 5.3 page 34) issued to all new C.A.S., and within proposed C.A.S. webpage accessed through ITL homepage (please see 7.5 page 38)

5. Design page of instructions for new C.A.S. (for inclusion in C.A.S. handbook and online) in printer friendly format so that Tutor can give to supervisor and Tutor initiates process. 

1.3.7
Introduction to Tertiary Teaching Module


This module is the only PD delivered in a face to face environment. Having personally participated in one of the sessions conducted by Dr. Di Challis (25 August 2006), I can report the following observations.

- session requires good facilitation skills, which Di Challis has

- good structure in session, with four separate tasks to complete

- a good blend, of discussion and participant centred tasks, as in an effective learning environment

- based on a mix of general philosophical educational theory and some practical matters related to  

   becoming an effective teacher.

	STRENGTHS
	COMMENTS

	1. A conversation rich in the context of non verbal feedback cues.


	1. Participants could identify with other newcomers.

	2. A philosophical approach with opportunities for participants to reflect and apply to their own teaching situation.


	2. A useful approach generally, encouraging participants to reflect on the craft that is teaching, and the professional responsibilities that go with it.

	3. Enabled the feeling of isolation that CAS experience to be reduced, to see the diversity (age, ethnicity, gender, background) amongst peers, a feeling of being part of a professional meeting where you were valued in a supportive and sharing environment.


	3. Small group discussions really made participants feel part of the sharing which wouldn’t happen online so effectively.

	4. Good advice offered (general educational matters, group work, structuring your class, on lectures being important as channels of recent, well researched and synthesised content) rather than a didactic approach 


	4. The more specific advice to new teachers/markers/demonstrators is better suited to SDO, as participants have specific contextual needs, and can go through PDSS at their own pace. 

	5. Facilitator (as with good teachers) able to read the mood of the group and adjust pace and content on the spot.


	5. This is difficult online, where actually “driving” the interactions needs careful and skilled management.

	6. Resource handouts/Strategies for Teaching & Learning CD as ‘rewards’ for attendance.


	6. Engenders a feeling of being rewarded and given a resource to continue their connection with Deakin.

	7. The emphasis that teaching is a profession and needs to be approached professionally.


	7. An emphasis resulting from facilitator and participants’ discussion which may be more sterile online.


	WEAKNESSES
	IMPROVEMENTS

	1. Session too short, facilitator had to rush and alter structure.


	1.  Longer session with opportunity for participants to network.

	2. Assessment discussion undervalued, almost an add on, although time was a factor.


	2. Include segment on implications of being a marker at Deakin.

	3. Few had done the online modules before the session.


	3. No real solution, as the PDSS program may be completed up until end of semester.

	4. Reading task distributed at start of session too long within the timeframe.

	4.  Distribute resource for take away.

	5. No audio visual equipment in Training Room.
	5.  Arrange for overhead or digital projector in future sessions.


Online Survey Feedback

NB:  This feedback is taken from the qualitative comments added to the online surveys by participants who completed the PDSS during 2005. All comments referring to the face to face session were grouped, with the following outcome:

	COMMENT
	NUMBER OF COMMENTS

	Found session useful
	12

	Did not find it useful
	 1

	Wanted more and/or longer sessions
	13


Issues

There appear to be three main options with the face to face Introduction to Tertiary Teaching session:

1.  whether it should continue to be delivered in a face to face environment, or

2.  should all sessions be delivered online, or

3.  a combination of both.

Several matters will need to be considered in making a decision on these three options. 

1. By delivering the current sessions in a face to face mode, it is necessary to spread them over several weeks in order to cater for the needs of both the facilitator and the C.A.S. who need to attend.

2. The sessions need to cater for more than one campus.

3. For consistency, the one facilitator should conduct all sessions.

4. Presently, some sessions are not held until well into semester.

5. As it appears the current facilitator (Dr. Di Challis) will not be continuing in the role, a suitable replacement would need to be found if the face to face element is to continue.

6. Not all C.A.S. are either able or willing to attend the face to face sessions.

7. The face to face sessions are rich in the context of discussion and feedback.

8. Many favourable comments about the face to face sessions have been made by past participants.

9. Being face to face means that new staff feel welcomed into the university and are able to meet other C.A.S. and have the opportunity to network.

10. The current face to face sessions are relatively brief.

11. If delivered online, the sessions would lose an element of the conversational/feedback nature of face to face communication.

12. Online delivery would require continuing monitoring by an experienced online facilitator.

13. At present, many C.A.S. do not know for certain whether they will be employed for a semester, as student numbers in Units are not certain until close to the start of each semester. This can mean C.A.S. are not placed on Deakin’s system until close to or after semester commences.

Recommendations


The following alternatives be considered:

1. Continue to deliver these sessions face to face, and continue with the current system of holding several sessions over the first few weeks of semester.

2. Nominate an experienced educator to facilitate the face to face sessions. Such a person would     ideally have: 

a.   experience as a tertiary teacher

b.   knowledge of teaching and learning theory

c.   experience at marking tertiary level assignments/exams

d.   judgement of mood and speed of progress of face to face sessions, flexibility of delivery

      and a focus on participant needs

e.   knowledge of Deakin policies relevant to teaching practice.

3. Organise for there to be one face to face session per campus to be held in Week 1-3 of semester. These would be scheduled to allow the one person to facilitate all sessions.

4. For new C.A.S. unable to attend a face to face session, 

a.   An online module be developed and added to the current PDSS program,

b.    One of the face to face sessions be videotaped, edited and made available for viewing online through ITL’s webpage

5. ITL to explore working together with the Faculties and involving C.A.S. in faculty induction days for new staff. A session of these faculty days could be devoted specifically to C.A.S. and facilitated by ITL. For example, the Faculty of Business and Law’s induction day conducts a session on ‘Research’ for new academic staff. A session for new C.A.S. could be held concurrently. Business and Law currently invite some C.A.S. to faculty induction days.

6. Involve new C.A.S. in university wide induction days which Deakin currently conducts.

Structure of Current Sessions 

The sessions facilitated by Dr. Di Challis consisted of a mix of general discussion and small group based tasks. Typically the session involved:

1. Welcome and general discussion about the purpose of the session.

2. A small group based activity requiring groups to discuss and evaluate two opposing views of adult learners.

3. General discussion of the implications for teaching of the different views we hold about learners.

4. Small group task requiring each group to apply theories of different approaches to teaching to our own teaching, by means of analysing what we bring to the classroom and what our approach offers to our students.

5. Review of small group discussion and ideas.

6. General discussion of the purpose of lectures in tertiary education.

7. General discussion of the most important principles of effective assessment of student learning.

8. Review, by means of each participant explaining the most important point each had learnt from the session.

Resources used:

· Name tags for participants.

· Small Group task sheets.

· Whiteboard and markers.

· Handout for pre-reading – Brookfield S. 1995 Becoming a Critically Reflective Teacher, Jossey-Bass, San Francisco.

· Handout on assessment – Angelo, T. & Cross, K. 1993 Classroom Assessment Techniques: A Handbook for College Teachers2nd. edn., Jossey-Bass, San Francisco.

Suggested improvements:
· Availability of overhead or digital projector.
· Feedback surveys completed at the end of each session by participants be entered into ITL records.
2.   ANALYSIS OF QUALITATIVE FEEDBACK FROM 2005 SDO SURVEYS ON PDSS PROGRAM

Participants who completed the PDSS program during 2005 were given the opportunity to respond to the following questions in the online surveys included in SDO.

Q18. What was the most useful feature of the program?

Q19. What suggestions do you have that would improve the program?

Q20. Please add any further comments.

There were 167 individual comments written.

Participants responded with:

A. Comments regarding the program generally:

a. Overall positive:  

19

b. Overall negative:  
  7

B. The ‘Face to Face’ session:

a. Found it useful: 

 12

b. Found problems with it:  
   1

c. Calls for more/longer 

         sessions:  

  13

C. Navigating the Website:

a. Found it easy:  

    9

b. Found it difficult: 
  13

D. Being Online:

a. An advantage:  

  15

b. A disadvantage:                     0

E. Individual Modules;

a. Helpful:

i. Dealing with Diversity:
    5

ii. Workplace Assessment:
    1

iii. Assessment:

    4

iv. University Wide Induction
    1

v. Group Teaching:    

    1

vi. DSO


    1

vii. Lab/Prac:


    1

viii. Student Services (in D.W.D.):   1

b. Unhelpful:

i. University Wide Induction:
    3

c. Helpful aspects within Modules:

i. Quizzes and self assessments:   3

ii. Access to information on 

different teaching methods:
    1

F. Content:

a. Too much information:
         5

b. Hyperlink documents too

          long:

                        1

c. Took too long to complete:         1

G. DSO/SDO Issues:

a. Videos too long to download:     3

b. Audio files too long:                   2

c. Too slow on ‘my computer’:      2

d. Needed more instructions:
         3

e. Ensure that DSO works:             1

f. Some links don’t work:              3

H. Suggested Improvements:

a. Quizzes (content, difficulty, 

          format):

          4

b. Clearer instructions:                     1

c. More examples of marking

          criteria:

          1

d. Make ‘My Grades’ clearer:          1

e. Indication of questions you

         get wrong:
                         1

f. Discussion with others:                1

g. Mail CD to casuals at start 

         of program:
                         1

h. More questions about video

         clips:

                         1

i. Conduct program earlier:             2

j. Set criteria at start of each 

         module:

           1

k. Get casuals connected earlier:      1

l. Better communication with

          casuals:

           3

2.1   Analysis of Qualitative Feedback from 2006 SDO Surveys on PDSS Program

Again in 2006, participants were invited to respond to the following questions:

Q16. What was the most useful feature of the program?

Q17. What suggestions do you have that would improve the program?

Q18. Please add any further comments.

It must be noted that there was only a limited number of responses to the online surveys between 25 May 2006 and 22 August 2006. There were only 28 comments written in the surveys conducted during this period.

A. Comments regarding the program generally:

a. Overall positive:  

  6

b. Overall negative:  
  0

B. The ‘Face to Face’ session:

a.     Found it useful: 

   0

b.     Found problems with it:  
   0

c.     Calls for more/longer 

        sessions:  

   3

C. Navigating the Website:

a.    Found it easy:  

    0

b.    Found it difficult: 
    1

D. Being Online:

a.    An advantage:  

    1

b.    A disadvantage:                     1

E. Individual Modules;

a.    Helpful:

i. Dealing with Diversity:
    2

ii. Workplace Assessment:
    2

iii. Assessment:

    4

iv. University Wide Induction
    0

v. Group Teaching:    
    0

vi. DSO


    0

vii. Lab/Prac:

    2

viii. Student Services (in D.W.D.):    0

c. Unhelpful:

i. University Wide Induction:    0

d. Helpful aspects within Modules:

i. Quizzes and self assessments:  1

ii. Access to information on 

 different teaching methods:     1

F. Content:

a.    Too much information:
          0

b.    Hyperlink documents too

       long:
                                       0

c.     Took too long to complete:         0

G. DSO/SDO Issues: 

a.     Videos too long to download:     0

b.     Audio files too long:                   0

c.      Too slow on ‘my computer’:     0

d.      Needed more instructions:         0

e.      Ensure that DSO works:            0

f.      Some links don’t work:              0

H. Suggested Improvements:

a.    Quizzes (content, difficulty, 

format):

           2

b.    Clearer instructions:                      2

c.    More examples of marking

criteria:

           0

d.    Make ‘My Grades’ clearer:           0

e.    Indication of questions you

  get wrong:
                         0

f.    Discussion with others:                 0

g.    Mail CD to casuals at start 

of program:
                         0

h.    More questions about video

 clips:
                                       0

i.    Conduct program earlier:              1

j.    Set criteria at start of each 

module:

                         0

k.    Get casuals connected earlier:      0

l.     Better communication with

casuals:

                         1

3.   ISSUES IDENTIFIED WITH THE CURRENT PDSS PROGRAM
3.1  PDSS is compulsory yet a number of C.A.S. are not completing it.

Deakin policy is that all new casual academics not exempted from participating in the PDCS are to complete the program during their first semester at Deakin. The policy states that those casual academics who do not complete the program will not be re-employed by Deakin in future semesters.

The statistics indicate that many casual academics have not completed the PDSS.

Possible Reasons

1.    Unit Chairs/Lecturers employing casual academic staff are not fully informed of the program.

2.    School Administrative Assistants are not necessarily qualified to decide on exemptions and enrolments.

3.    Casual academic staff are not aware of the program due to a lack or slowness of communication. Even though ITL communicates with new casual academic staff enrolled in the program, there are obviously casual staff who are not being enrolled.

4.    Exemption guidelines may not be familiar to all Unit Chairs/Lecturers.

Possible Solutions

1.    Checklist issued to all new casual academic staff. If casual staff are aware of what they must do, reminding their Unit Chair/Lecturer would reinforce program.

2.    Access to HR database for School Administrative Assistants would support decision making when reemploying previous C.A.S. who have not done the PDSS program. School Administrative Assistants better placed to advise Heads of School, who must sign Recruitment Authority, of status of CAS.

3.2   Administrative Issues

There are issues that have a negative impact on the PDSS program at the point where new C.A.S. are recruited at School level. For example, School Administrative Assistants with both the Faculty of Education and Faculty of Business and Law have reported to me uncertainty about the exemption process as it should apply to new C.A.S. They indicate a lack of knowledge on their part as to who should be exempt and who should not. There are also indications from these staff that some Lecturers in their faculties are uncertain of criteria for exemptions, despite the fact that the criteria are clearly identified by HRSD. 

Possible Reasons

1.     School Administrative staff are not qualified or confident to assess the experience or qualifications of C.A.S.

2.     Unit Chairs/Lecturers not fully aware of requirements.

3.3   Looseness in PDCS exemption process 

Currently, staff who can show evidence of satisfactory and relevant experience over at least 2 semesters within the last 3 years at Deakin are exempted from the PDCS program. The criteria against which ‘satisfactory experience’ is judged is either uncertain, subjective or ad hoc and must differ from faculty to faculty, school to school and Unit Chair to Unit Chair. In the opinion of one Associate Dean (Teaching and Learning) at Deakin, it is easier to gain exemption from the PDSS program than it is for new ongoing academic staff to be exempted from the requirement to complete the GCHE.

Ongoing academic staff are required to be involved in the Performance Planning and Review (PPR) process, whereas C.A.S. who are reemployed are not involved in any formal performance review or feedback provision. Possibly, the Semester 2 2006 design of the SETU evaluations may go part of the way to redressing this issue. But a lack formal feedback can have the effect of having some C.A.S. who may benefit from ongoing P.D. either not being identified, or not being given the opportunity to participate.

Possible Reasons

1.     There is little or no formal communication of feedback on performance specifically for C.A.S.

2.     A lack of ongoing PD opportunities specifically targeted at C.A.S. after they complete or avoid the initial PDSS.

Possible Solutions

1.     ITL to continue to develop online ‘effective teaching’ modules to be available to all C.A.S.     

        on an ongoing basis

2.     these modules be promoted by ITL to Schools

3.     these modules also be promoted to new and inexperienced Level A and B Lecturers.

There is also the issue of the delay it can take to get C.A.S. onto Deakin’s system. This can have a cumulative effect such as Schools/Unit Chairs/Lecturers not being able to get DSO access for C.A.S until HRSD has completed the recruitment process. From personal experience, there have been some semesters at Deakin where personally I have not been given access to DSO until Week 2-3 of semester, later than my students are given access. As the PDSS program is delivered through DSO, this has obvious implications.

3.4   Face to Face Induction Sessions 

Organising and delivering these sessions is problematic. Even though the sessions are well received by participants, from an administrative point of view, there are some areas of concern. These include:

1. the economics of organising several sessions spread over campuses and several weeks of semester

2. the decision of the current facilitator to not be involved with the sessions in the future

3. not all new C.A.S. can, or choose to, attend, even though the sessions are compulsory

4. C.A.S. need to regularly check the ITL website to monitor whether their nominated session has sufficient participant numbers to go ahead, making the process drawn out and uncertain.

3.5   Lack of opportunities for casuals to meet and communicate with each other.

Once new C.A.S. begin their duties with Deakin, their principal (and sometimes only) contact is with their Unit Chair/Lecturer. As many C.A.S. are not involved with Deakin on a daily basis, they tend to often work in isolation. Unless the Unit Chair/Lecturer facilitates involvement by C.A.S. in Unit/School/Faculty matters, often C.A.S. tend to be left ‘out of the loop’ that academic staff are involved in by being on campus regularly. 

Similarly, if Unit Chairs/Lecturers don’t arrange regular meetings with C.A.S. together, then casual academic staff can have very little contact with other casual academic staff. 
Possible Reasons

1.    lack of dedicated office space for C.A.S.

2.    lack of involvement of C.A.S. by Schools in social events

3.    lack of a common communication forum for C.A.S. to access

4.    lack of knowledge by C.A.S. of who other C.A.S. are

5.    lack of involvement of C.A.S. in Unit Team meetings

6.    lack of invitation by Schools to School Days, campus based School reviews

7.    but, for many C.A.S. it is the flexibility afforded by not always being on campus that appeals.

Possible Solutions

1.    each School could consider nominating a C.A.S. coordinator responsible for communicating with all School C.A.S., including more involvement in school/faculty events

2.    dedicated C.A.S. webpage via ITL website 

3.    establishment of a C.A.S. network and regular newsletter (refer to 7.5 page 38 and 7.9 page 39)

4.    C.A.S. mentoring network be established at Deakin, initially established and co-ordinated by ITL (refer to 6.1 page 38).

3.6   Difference between CAS and continuing lecturers 

As discussed above, there seems to be a need for more PD to be made available to C.A.S. on a more ongoing basis. At present, it is possible for C.A.S. to avoid or complete the PD available for them when they begin their employment with Deakin, and not be catered for with more ongoing PD which is targeted specifically at them.

Whilst there needs to be an acknowledgement of ITL’s ‘Professional Development – Teaching and Learning’ modules available online, there are the issues of where they are located, and, their emphasis on ongoing academic staff with more involvement and authority than C.A.S. Many of the subsections within these online modules contain links to other Australian universities. These provide useful ideas and information, but it may be that Deakin designed and produced modules would add more authority and more of a Deakin perspective to this section of the ITL website.
Of the six ‘Teaching and Learning’ modules available via the ITL webpage, there are aspects of the ‘Approaches to Teaching’ module which could be of relevance to C.A.S.  The ‘Approaches to Assessment’ module also provides helpful information, but some of it is also covered in the Assessment module of the current PDSS program.

The ‘Respect and Concern for Students’ module contains helpful information on approaches to learning and assessing international students, but also contains a link to ‘Diversity’ (which is covered in the current PDSS program). The discussion of Teaching Portfolios in the ‘Scholarly Activities’ module would be of general interest to C.A.S. Without a specific purpose, C.A.S. would probably not work through the ‘Effective Use of Digital Media’ module. 

The range of modules which ITL currently provide could be better integrated into a dedicated C.A.S. webpage, so that C.A.S. visiting ‘their’ section of the ITL website could identify links to modules which currently exist primarily for ongoing academic staff who would be working their way towards completing the GCHE.

4.7  First year undergraduates need specific types of teaching.

For new C.A.S., it is important to have an understanding of the particular requirements of first year students. Whilst the current PDSS modules address classroom teaching issues generally, there is no specific focus on the requirements of first year Deakin students. The first semester at tertiary level has a significant impact on student perceptions of university, and also therefore on retention rates. 

Such is the transition from secondary education or from the workforce or from other cultures and education systems, Deakin has seen fit to develop its ‘First Year At Deakin - Operational Policy’ and arrange the appointment of the First Year Coordinator, Mr. Malcolm Campbell.

A module developed by ITL for access by new C.A.S. (and Lecturers), which focuses on the learning needs of first year undergraduates, would add depth to the current PD modules which ITL offers.

First year undergraduate students require support in a range of issues, in order to lay a solid foundation for their ongoing tertiary education. Such requirements include:


clear structure in Study and Topic Guides


clear learning objectives


clear and published assessment criteria


guidance on academic research processes


guidance on how to research using online databases


instruction on proper referencing styles


the conventions of academic writing styles


understanding and avoiding plagiarism and collusion


easy access to Tutors for extra advice


manageable and realistic assessment tasks.

Whilst not all these issues fall directly in the realm of C.A.S., there are many which C.A.S. need to understand in order to be able to effectively support first year students.

4.    STATISTICS
4.1   This section analyses the numbers of C.A.S. involved with the PDSS program since its inception in Semester 1, 2005.  

Table 6: Semester 1, 2005 Participants

	Completed (in Sem 1, 2005)
	  46

	Started
	  69

	Sought exemption
	  47

	Granted deferment 
	169

	Not re-employed for Sem. 2, 2005
	  16

	Not started
	  68

	TOTAL
	415 




Source:  ITL Report, 27 June 2005.

Table 7:  Semester 2, 2005 Participants

	Completed
	145

	Seeking exemption  
	    6

	Not employed Sem. 2, 2005  
	  86

	Not completed 
	273

	Some modules completed 
	  89

	Did not access site
	143

	No longer in SDO 
	  45

	TOTAL 
	510


Source:  ITL Report 29 November 2005

Table 8:  Semester 1, 2006 Participants

	Nominated
	 79

	Completed
	 28

	Partially completed
	 20

	Not started 
	 31

	TOTAL 
	 79


(NB:  statistics per faculty are located in Appendix 2)

Source:  Emma-Louise Lee, ITL 17 October 2006 

Table 9:  Semester 2, 2006 Participants

	Nominated
	66

	Completed
	7

	Partially completed
	20

	Not started 
	39

	TOTAL 
	66


(NB: statistics per faculty are located in Appendix 2)

Source:  Emma Louise Lee, I.T.L. 24 October 2006 

Results indicate that despite the fact that significant numbers of C.A.S. are being nominated for the PDSS program, the completion rate during 2006 is quite low. Given that the requirements of the program are not presently overly onerous, there does appear to be issues with meeting Deakin’s stated requirements for new C.A.S. to complete this PD within their first semester. There may be a range of factors contributing to this situation. 

Issues

1. Lack of awareness by new C.A.S. of all the requirements of the program.

2. In some cases, feedback tells me that some C.A.S. do not even know the program exists.

3. Uncertainty at School Administrative Assistant level of the PDSS requirements, despite clear instructions being available from HRDS.

4. Work flow procedure which involves timely and accurate input from several divisions of the University.

5. Possibly a lack of timely follow up communication with C.A.S. who haven’t completed the program within the semester.

6. Some C.A.S. may be aware they will not be re-employed by Deakin the following semester and elect not to complete the program.

7. Possible difficulties monitoring the program at Faculty level.

Recommendations

1. I.T.L. continue to promote the program, particularly through the recommended C.A.S. webpage (see 5.3 page 34).

2. Use regular C.A.S. newsletter ( see 7.9 page 41) to improve communication with new C.A.S. 

3. I.T.L. to continue to market program to Faculties on a regular basis (Associate Deans, T&L and Teaching and Learning groups).

4. I.T.L. to also include in end of year reports on PDSS program to Associate Deans, T&L, names of C.A.S. who have not completed the program as well as the current statistics now provided to faculties.

4.2    Table 10:  Casual Academic Staff per Faculty 2006 

	Faculty
	Casual Academic Staff ~ 2006

	Business and Law
	  96

	Education
	  44

	Health Medicine Nursing & Behavioural Sciences
	172

	Arts
	  77

	Science and Technology
	113

	Institute of Koorie Education
	  45

	TOTAL
	547


Source: HRSD Report 12 September 2006.

Even though the number of C.A.S. employed by Deakin has been falling since 2002 (see Table 11 page 29), it is obvious that C.A.S. play a significant role in teaching and learning at Deakin. Many of these casual academics would be reemployed by Deakin from one year to the next. But, even if the numbers of new 2006 casual academic staff are removed from  the figures listed in Table 10, then there is a large pool of academic staff which:

a.        is worth tapping into in a more formal and coordinated way as a means of locating, retrieving and sharing examples of good teaching,

b.        would benefit from more specific modules of PD being made available online through I.T.L.’s web pages

c.        would appreciate in many cases the opportunity to network more with their peers.

For details of ‘Multiple Engagements as a Casual Academic’, please refer to Appendix 1.
Table 11:  Casual Academic Staff Employed by Deakin 2002 – 2006 

	Casual Academic Staff employed 2002 to 2006

	Counting employees once only as at 12-Sep-2006

	OAN
	Faculty
	Year First Employed
	Total

	01
	Faculty of Business & Law
	2002
	252

	 
	 
	2003
	167

	 
	 
	2004
	172

	 
	 
	2005
	113

	 
	 
	2006
	96

	 
	Faculty of Business & Law Total
	 
	800

	02
	Faculty of Education
	2002
	61

	 
	 
	2003
	55

	 
	 
	2004
	89

	 
	 
	2005
	40

	 
	 
	2006
	44

	 
	Faculty of Education Total
	 
	289

	03
	Faculty of Health Medicine Nursing & Behavioural Sciences
	2002
	403

	 
	 
	2003
	198

	 
	 
	2004
	240

	 
	 
	2005
	253

	 
	 
	2006
	172

	 
	Faculty of Health Medicine Nursing & Behavioural Sciences Total
	1266

	04
	Faculty of Arts
	2002
	256

	 
	 
	2003
	111

	 
	 
	2004
	144

	 
	 
	2005
	116

	 
	 
	2006
	77

	 
	Faculty of Arts Total
	 
	704

	05
	Faculty of Science & Technology
	2002
	367

	 
	 
	2003
	184

	 
	 
	2004
	168

	 
	 
	2005
	146

	 
	 
	2006
	113

	 
	Faculty of Science & Technology Total
	 
	978

	09
	Institute of Koorie Education
	2002
	130

	 
	 
	2003
	90

	 
	 
	2004
	81

	 
	 
	2005
	78

	 
	 
	2006
	45

	 
	Institute of Koorie Education Total
	 
	424

	 
	 
	 
	4461


Source:  HRSD Report 12 September 2006 

5.3 Trends in continuing junior academic staff numbers 

Numbers of continuing Level A academic appointments from 2002 to 2006 at Deakin are averaging 38 per year across the faculties and divisions. Whilst not as significant as numbers of new C.A.S., there is obviously still a need to provide PD opportunities for this cohort.

The nature of the PD made available to new lecturers would differ from that provided for C.A.S. in many instances. This point is developed further in Section 5, commencing on page 31. 

Table 12:  Trends in Level A Lecturer Appointments 2002 - 2006
	Report prepared by Marty Christensen, Salary and Information Services, HRSD 


The information provided is of a highly sensitive and confidential nature. This
information is provided by HRSD for the Institute of Teaching and Learning's use only
and must not be used for any other purpose without the written permission of HRSD.
It is the responsibility pf the Institute of Teaching and Learning to keep this information secure and confidential at all times.

	
	
	
	
	
	
	

	Report:
	Level A Academic Staff commencements

	Prepared for:
	Terry Timberlake
	
	
	

	Employees:
	Continuing & Fixed Term Academic Level A

	Work Areas:
	All
	
	
	
	
	

	Date Completed:
	17/Oct/2006
	
	
	

	Date Sent:
	17/Oct/2006
	
	
	
	

	SQL/Report used:
	Level A Academic commencements by year SQL.txt

	
	Level A Academic employees by year SQL.txt

	
	
	
	
	
	
	

	
	
	
	
	
	
	

	Number of Level A Academic staff commenced between 2002 to 2006 YTD by Faculty/Institute*
	

	includes Continuing & Fixed Term staff
	
	
	
	
	
	

	as at 17th Oct 2006
	
	
	
	
	
	

	
	
	
	
	
	
	

	Count of Employees
	YEAR JOB COMMENCED
	 

	Faculty
	2002
	2003
	2004
	2005
	2006 YTD
	TOTAL

	Faculty of Arts
	6
	14
	11
	8
	7
	46

	Faculty of Business & Law
	9
	5
	21
	11
	9
	55

	Faculty of Education
	1
	
	1
	2
	1
	5

	Faculty of Health Medicine Nursing & Behavioural Sciences
	2
	8
	8
	3
	6
	27

	Faculty of Science & Technology
	13
	16
	10
	12
	4
	55

	Research Services
	 
	
	
	
	2
	2

	TOTAL
	31
	43
	51
	36
	29
	190

	
	
	
	
	
	
	

	* excludes staff who had previously held a Continuing/Fixed term job at Level A prior to the year job
commenced (i.e. held an earlier Level A Academic job).

	
	
	
	
	
	
	

	Number of Level A Academic staff employed during 2002 to 2006 YTD by Faculty/Institute
	
	

	includes Continuing & Fixed Term staff
	
	
	
	
	
	

	as at 17th Oct 2006
	
	
	
	
	
	

	
	
	
	
	
	
	

	Count of Employees
	YEAR EMPLOYED
	 
	 
	 
	 
	

	Faculty
	2002
	2003
	2004
	2005
	2006 YTD
	

	Faculty of Arts
	35
	39
	39
	27
	19
	

	Faculty of Business & Law
	20
	18
	38
	39
	42
	

	Faculty of Education
	11
	9
	9
	9
	9
	

	Faculty of Health Medicine Nursing & Behavioural Sciences
	7
	10
	14
	13
	26
	

	Faculty of Science & Technology
	26
	37
	37
	43
	30
	

	Institute of Koorie Education
	1
	
	
	
	 
	

	Research Services
	 
	
	
	
	2
	

	TOTAL
	100
	113
	137
	131
	128
	


Source:  HRSD Report 17 October 2006 

5.   ISSUES RELEVANT TO JUNIOR ONGOING ACADEMIC STAFF
5.1
The gap between commencing teaching and completion of GCHE 
Typically it can take two years to complete the GCHE requirements, by studying one Unit each semester. Even if the structure of this program is altered to allow 3 units to be attempted in a year, a busy new academic also needs access to what one of Deakin’s Associate Deans (T & L) described as ‘Just In Time’ resources. That is, more practical everyday ideas to refer to if the inexperienced academic identifies the need to. The Units in Deakin’s GCHE tend to adopt a broader philosophical approach. It is important that junior continuing academic staff have access to a mix of theoretical and practical resource material.

At present, ITL provides access to the following PD modules, based on the Carrick Institute of Learning and Teaching in Higher Education domains of teaching excellence used in judging national teaching award applications:

1. Approaches to teaching that influence, motivate and inspire students to learn 

2. Development of curricula and resources that reflect a command of the field 

3. Approaches to assessment and feedback that foster independent learning 

4. Respect and concern for the development of students as individuals 

5. Scholarly activities that have influenced and enhanced learning and teaching 

and

6. Effective use of digital media and online technologies dependent on degree of online-ness (Basic, Extended and Wholly). 

Junior academic staff could also be supported by ITL making available PD modules which focus on practical tips and tactics and strategies to assist them through their first 2-3 semesters. The Effective Face to Face Teaching module being developed in late 2006 by ITL is one such module. Further modules which could be developed and made available through ITL to both junior academics and C.A.S. include:


Teaching First Year Students 


Effective Tutoring


What Do I Do If?


The Ethics of Teaching


Building a Teaching Portfolio


Tutoring in Wholly Online Units

5.2 Inductions

As a Level B Lecturer who was appointed to a contract Lecturer position by Deakin for Semester 1 2006, I personally experienced four significant inductions to the University. 

The first of these was the University wide induction, conducted face to face with all new contract and ongoing academic staff. The approach was broad and focused on promoting the University’s policies and procedures, the GCHE program and the University’s structure. 

The second induction was conducted by the Faculty of Business and Law, and was a day long program. This Faculty based program focused on principles of good teaching, research expectations and an overview of DSO. 

The third induction was conducted online, and extended across the first three months of working at Deakin. This online induction focused on all relevant Deakin policies. 

The fourth induction took the form of a meet the Vice Chancellor afternoon tea session of 2 hours.

Significantly, I had been with Deakin for 8 years prior to this appointment, so I was familiar with much that was covered by this four pronged induction. However, I can see that if I was new to both Deakin and teaching, I would primarily be looking to access information of a direct and relevant nature to my first semester of teaching. 

In the Bowater School of Management and Marketing, Faculty of Business and Law, for whom I lectured, if I was appointed on an ongoing basis, I would have been paired up with a mentor (more experienced Lecturer). Whilst this is an advantage for new ongoing academic staff, there is still a need for a range of ideas on teaching and learning from a range of different sources. It is here that ITL can play a continuing role and continue to develop and bring online a set of discrete yet integrated modules to help inexperienced academics improve their teaching.
The table below represents a sample of other Australian universities’ approaches to inductions for academic staff. This is then followed by a sample of C.A.S. inductions (Table 14).

Table 13:   Sample of Induction Programs for New Academic Staff at Selected Australian Universities

	UNIVERSITY
	INDUCTION PROGRAM – ONGOING STAFF

	Central Queensland University
	Twice yearly,  online registration

Program spread over 3 days

Compulsory university wide induction.

http://learning.cqu.edu.au/orientation/program.htm 

	Charles Sturt University
	‘Foundations of University learning and Teaching’ program

In 3 tiers: 

1. Foundations of University learning and Teaching

2. Tertiary Teaching Colloquium

3. Graduate Certificate in University Learning and Teaching

Twice yearly, online registration

Materials provided on the web with 4 follow up workshops spread over semester:

1. Getting Started at CSU

2. Preparing and Delivering Lectures

3. Supporting Students

4. Writing and Resourcing Distance Education

Aimed at new staff from industry and professions and C.A.S. encouraged to attend.

http://www.csu.edu.au/division/landt/profdev/fult.htm 



	Southern Cross University
	Monthly seminars.

Range of downloadable documents on Teaching and Learning

http://www.scu.edu.au/services/tl/dds/ 

	James Cook University
	Three induction options offered:      

1. experienced in university teaching but new to JCU (one face to face 2 hour session)

2. employed full time and new to university teaching (2 days face to face)
3. employed sessionally and new to university teaching (4 hours face to face)
http://www.jcu.edu.au/office/tld/teachingsupport/induction.shtml 

	University of Tasmania
	HR generated induction booklet

http://www.admin.utas.edu.au/hr/staff/induction_booklet.pdf 

	University of the Sunshine Coast
	Seminar in first semester of new staff member’s teaching

Ongoing seminars on Wednesdays (no timetabled classes 12 noon – 2 p.m. on Wednesdays)

http://www.usc.edu.au/University/Staff/Staffdevt/Report.htm 

	University of NSW
	‘Foundations of University Learning and Teaching’ program

initial 5 day workshop, then 4 additional half day workshops (10 weeks later), and a planned 15 minute learning session 

http://www.unsw.edu.au/learning/pve/newstaff.html 

	Swinburne University
	Online induction

http://www.swinburne.edu.au/corporate/hr/induction/ 


Table 14:  Sample of Induction Programs for C.A.S. at Selected Australian Universities

	UNIVERSITY
	CASUAL ACADEMICS SPECIFIC INDUCTION PROGRAMS

	University of Technology, Sydney
	Uni Tech Sydney

http://www.hru.uts.edu.au/start/casuals.html 



	Swinburne University
	http://www.swin.edu.au/ltas/intro/

	University of the Sunshine Coast
	http://www.usc.edu.au/University/Staff/Staffdevt/

	James Cook University
	http://www.jcu.edu.au/office/tld/teachingsupport/induction_sessionals.shtml 

	Monash University
	http://www.adm.monash.edu.au/staff-development/induct/induct6.html#content


5.3   Professional development for casual academic staff

There is range of PD programs available for CAS at Australian universities. Some universities provide quite a comprehensive range of PD opportunities, whilst others seem to provide little in the way of support for CAS. Included in Table 15 below is a selection of the ways different Australian universities approach and conduct their PD for new casual academic staff. 

The emphasis in this selection is on PD activities directed primarily at C.A.S., as many Australian universities focus primarily on ongoing academic staff, with some encouraging C.A.S. to join in – a less than optimal situation. 

	UNIVERSITY
	PROFESSIONAL DEVELOPMENT 

	Edith Cowan University
	One full day workshop and the equivalent of six hours of further relevant teaching related activities. 

  http://www.ecu.edu.au/LDS/pd/PDTT/pdc113.htm#PDC112


	University of Adelaide
	Several sessional staff development modules of 3 hours' duration are available to Faculties and Schools. Each session is planned with, and requires the participation of, staff responsible for the sessional staff.

Up to 4 modules can be taken by Schools at no cost, depending on availability of CLPD staff. A minimum of 10 sessional staff per session is needed.

http://www.adelaide.edu.au/clpd/lta/ssinduction/  



	University of Sunshine Coast
	A one day program, including Administration Session, Panel Session, Workshops

http://www.usc.edu.au/University/Staff/Staffdevt/sessionalprogram2006.htm 

	Flinders University
	http://www.flinders.edu.au/teach/sessional/index.php 

	University of Sydney
	http://www.itl.usyd.edu.au/Tutoring/study/index.html 

	University of N.S.W.
	http://www.ltu.unsw.edu.au/content/sessional_staff/pdo.cfm?ss=0 

http://www.ltu.unsw.edu.au/content/sessional_staff/pdo_workshops.cfm?ss=0 

	University of South Australia
	Sessional staff employed for 13 or more teaching hours in a semester are required to participate in Teaching@UniSA, a program developed by UniSA to improve the teaching skills of staff. http://www.unisanet.unisa.edu.au/learningconnection/staff/scholarship/teaching.asp

	University of Melbourne
	http://tlu.ecom.unimelb.edu.au/tutortraining/tutortraining.htm 

	University of Queensland
	http://www.tedi.uq.edu.au/sessionalteaching/   

	Griffith University
	"Workshops for Sessional Staff New to Teaching" =  four hours in duration (including catered breaks). Workshops run in a range of timeslots across all campuses.

GIHE staff are available to work with School/Department or Faculty to develop a program tailored to their specific needs
Heads and Deans may seek financial support to develop and run School, Department or Faculty level programs for sessional staff.
http://www.gu.edu.au/landt/ 

	University of Newcastle
	One day program covers facilitation skills, practical advice on teaching techniques, incorporating inclusiveness into your teaching, academic integrity, assessment and more. Program centrally funded and sessional teachers paid for the day by School, providing Head of School approval obtained

http://www.newcastle.edu.au/service/teaching-learning/sessional/workshops.html 

	James Cook University
	One session for sessional staff . Attendance is required for ongoing appointment. 

4 hours face-to-face (lunch provided) .

http://www.jcu.edu.au/office/tld/teachingsupport/induction_sessionals.shtml 

	University of Tasmania
	http://www.utas.edu.au/tl/supporting/tutoring.html


 Table 15:  PD for CAS at Selected Australian Universities





















5.3    C.A.S. web pages
A good indicator of the level of support available to C.A.S. can be gauged from University websites which have a dedicated page for C.A.S. In many instances, the dedicated C.A.S. webpage is accessed via the university’s Teaching and Learning webpage. In fact, when searching through Australian university websites, those which provide a clearly identified Teaching and Learning component generally make the information relevant to C.A.S. easier to locate. 

A sample of web pages dedicated to C.A.S. is included in Table 16 below.

	UNIVERSITY
	WEB PAGE FOR C.A.S.

	Australian Catholic University
	http://my.acu.edu.au/node.cfm/DE64D1B0-C3EC-F715-E03B1E51E393CCD3 

	University of N.S.W.
	http://www.ltu.unsw.edu.au/content/sessional_staff/sessional_staff.cfm?ss=0 

	University of South Australia
	http://www.unisanet.unisa.edu.au/learningconnection/staff/information/sessional.asp 

	Flinders University
	http://www.flinders.edu.au/teach/sessional/index.php 

	University of New England
	http://www.une.edu.au/tlc/staff/casts/ 

	University of Canberra
	http://www.canberra.edu.au/celts/sessional_staff 

	University of Newcastle
	http://www.newcastle.edu.au/service/teaching-learning/sessional/index.html 


Table 16: Sample of Australian Universities C.A.S. Web Pages.
















Issues


The strengths of these C.A.S. web pages are:

1. ease of location via Teaching and Learning homepage

2. provide to C.A.S. detailed information on (or links to) a range of relevant matters – teaching, marking, administrative, university policies, who to contact.
3. the focus on the target audience - C.A.S. – by considering the needs of new and inexperienced staff
4. the feeling they create that C.A.S. are an important component of the university staff
5. the feeling of belonging to a group (C.A.S.) rather than one of isolation. 
Recommendations

1. Modify ITL’s homepage so as to build in a link to a dedicated C.A.S. webpage.

2. Deakin borrow the ‘best’ aspects from other universities’ web pages and further develop the I.T.L. webpage so as to provide a whole range of support dedicated to C.A.S.

3. This C.A.S. dedicated webpage has the potential to provide a sense of ownership to C.A.S. by providing a central holding for:

a. PD materials, both on an induction and ongoing basis

b. a medium through which mentors for C.A.S. might be recruited

c. a medium through which C.A.S. might register to be mentees

d. downloadable handbooks for C.A.S. to access as support for teaching, marking, demonstrating, ‘surviving’

e. promotion of the role of I.T.L.

f. links to HRSD and Deakin policies

g. information relevant to academic staff supervising C.A.S. 

h. a Discussion space for C.A.S. to share ideas.

Samples of three of the more comprehensive C.A.S. web pages are included in Appendices 3, 4 and 5. If Deakin is able to consider developing its I.T.L. site further so as to support C.A.S., I believe that these web pages provide good models from which to work.

6.     OPTIONS FOR FUTURE PD PROGRAMS AT DEAKIN

6.1    Face to Face Mentoring Scheme (C.A.S.)
There exists an opportunity for Deakin to be innovative in developing a mentoring/networking scheme for C.A.S. My research into many Australian universities revealed that 2 have considered/initiated C.A.S. mentor schemes. My communications with staff at both the University of South Australia and Murdoch University revealed that both institutions are in the early stages of setting up schemes which aim to connect their C.A.S. with mentors, and with each other, through a ‘Tutor Network’. 

Currently, at Deakin, the Unit Chair/Lecturer with whom the casual academic works tends to act as default mentor. In some instances, C.A.S. from the same Unit teams may meet irregularly and informally. Deakin could consider establishing a more formalised mentoring/networking scheme, which rather than being based on a Lecturer/C.A.S. relationship, links up C.A.S with C.A.S. Such a move would mean moving into unfamiliar territory, but is worth considering. People with whom I have communicated at the University of South Australia, Murdoch University and at Swinburne University have expressed an interest in sharing ideas on such a scheme.

My discussions with Deakin’s Associate Deans (Teaching and Learning) indicate that it is worth considering such an idea. There was some debate over whether this would actually be a mentoring scheme or a network of C.A.S. It could be both, because ideally it would connect experienced C.A.S. with new C.A.S., but also new C.A.S. with each other. Discussions with the Program Manager of HRSD’s Mentoring Partnership Program at Deakin  (http://www.deakin.edu.au/hrs/td/MPP.php), also indicated it is a project worth pursuing.

Consideration as to how this network could be established and maintained is discussed below.

Administration

1. A Mentoring Registration Form is designed (see example Appendix 6 which has more of a focus on all staff, but acts to give some design ideas).

2. The form and an accompanying explanatory letter is included with the RACAR form which is mailed by School Administrative Assistants to C.A.S. who are experienced and returning for another semester at Deakin. These C.A.S. are asked to volunteer for the mentoring program, which is initially School based. 

3. For new C.A.S., a separate form is included, along with an explanatory letter inviting them to register as a mentee with the scheme, provided there are sufficient volunteer mentors. 

4. Schools would enter details into database (HRSD) and inform mentees of names and contact details of volunteer mentors should they wish to establish contact. ITL would coordinate this information.

5. Alternatively, mentors could be informed of potential mentees and asked to make contact with one or two of them, depending on the nature of the Units in which they are involved.  

6. Alternatively, if ITL is able to establish a webpage devoted primarily to C.A.S., the Mentoring Program could be promoted there, and possibly an online registration function be included for mentees/mentors to register an interest.

7. A C.A.S. webpage would act as a means of connecting mentors with fellow mentors, so that a support and network structure for those mentoring new C.A.S. could be established.

8. If ITL can form a relationship with Faculties and become involved with the Faculty based induction days for new academic staff, the Mentoring Program could be initiated there.
9. If face to face Introduction to Tertiary Teaching sessions continue for new C.A.S., volunteer mentors could be invited to attend, to establish possible mentor/mentee relations and connect mentors with mentors.
10. Scheme could be overseen at Faculty level by Teaching and Learning group. ITL to have ultimate coordination and promotional responsibility.
Promoting the Scheme

1. Information sheet include with RACAR form mailed to C.A.S. when recruited.

2. Advertise mentor scheme via SDO / DSO and ITL website.

3. Addendum or insert to Faculty handbooks issued to C.A.S. at start of semester.

4. Unit Chair/Lecturers provided with information about the scheme to inform new C.A.S.

5. Establish regular C.A.S. online newsletter (perhaps twice per semester), to be automatically emailed to CAS email address, encouraging participants (see 7.9 page 39).

Roles and Responsibilities

1. Mutual meeting times would be established by mentor/mentee. Contact details would be exchanged.

2. Needs and roles of each party would need to be clearly defined from the beginning.

3. Voluntary nature of relationship would need to be emphasised from the beginning. 

4. All mentors connected also, School based initially then Faculty based. 

Issues 

1. Available funding (but could try voluntary mentors initially).

2. Volunteer mentors more likely to be successful.

3. Mentors would need some training. Payment for this time would need to be considered.

4. Mentees choosing their own mentors from who has volunteered more likely to be successful.

5. The better known mentors may become overloaded.

6. The mentee may feel the mentor should be grateful and honoured to have been chosen.

7. Mentors shouldn’t be involved in any formal assessment of mentees, as this would be against the spirit of trust that would underpin the relationship.

8. Mentors would need to form a mentor network for mutual support, confidential advice sharing and promotion of the scheme. 

9. There may be a need for face to face sessions to be conducted initially in order to ‘connect’ participants. This has implications for costs. 

10. Matching mentors and mentees on a school/faculty basis would enable more discipline specific advice and support.

6.2   Face to Face Introduction to Tertiary Teaching (C.A.S.)

This aspect of the current PDSS program is worthwhile but problematic. Difficulties arise with arranging sessions early enough in semester for them to be effective and accessible for C.A.S. 

The face to face session should remain, but possibly with some organisational changes made. The impact on new staff of physically being welcomed into the university is very high. There are alternative approaches that could be considered. 

Future options to consider include:

1. continue with current scheduling of several sessions

2. hold one face to face session with C.A.S. per campus per semester, as early as possible. The duration of the session be extended. Eliminating repeat sessions would make this approach cost neutral.

3. merging the session for C.A.S. with either the University wide induction day (probably too early in semester) or with Faculty induction days (also possibly too early in semester).

4. consider the option of a session to be conducted on an evening or weekend 

5. phone in / voice point meeting conducted by an experienced facilitator

6. develop new compulsory module to replace content of face to face sessions – to be either added to current PDSS program in S.D.O., or built into proposed C.A.S. webpage (7.5 page 38).

Issues

1. current face to face sessions are valuable but inefficient

2. identifying and communicating with sufficient C.A.S. before semester may prove difficult as recruitment of C.A.S. can occur right up to semester begins

3. eLive sessions would be difficult for new C.A.S. unfamiliar with the eLive environment

4. need for negotiation with Faculties to involve C.A.S. and ITL representative in faculty induction days

5. some Units do not conduct Tutorials in the first week of semester, which may increase availability of C.A.S. to attend face to face session during Week 1.

7.   ONLINE RESOURCES for CASUAL & JUNIOR ACADEMIC STAFF

7.1   Current PDSS Modules (SDO)

These modules serve as an effective introduction to teaching/marking/demonstrating at Deakin. Of all the current modules, the Lab/Prac module is the most detailed and specific. The other modules, whilst providing some useful tips, adopt more of a generalist/specific mix approach. This is an adequate means of inducting new C.A.S. However, this approach tends to be a ‘read and remember’ one. Whilst, it is always necessary to inform new staff, a more hands on approach is worth considering. 

For example, as part of the current PDSS program, new staff have the option of completing the DSO module. There are two issues here. Firstly, the module is optional, which for such an important technology supporting the functioning of teaching and learning at Deakin seems incongruous. Secondly, for what is basically a skill based module, it makes sense that a skill development approach rather than a ‘read and remember’ one would be far more effective for this module. 

Based on an idea by Ian Smissen, Head, Teaching Support and Learning Technology Unit, ITL, the DSO module currently included in the PDSS program be redesigned. This would give C.A.S. access to an optional module that would require them to simulate the teaching/learning environment. Rather than completing the DSO module in its current format, new C.A.S. (and inexperienced continuing academics if required) would actually take the role of a student who is expected to contribute to discussion spaces, locate and download learning resources, submit assignments for assessment, complete online quizzes, participate in an online tutorial, locate and use the links to Deakin’s Library databases for research, follow the link to the Division of Student Life, and so on.

By taking the role of the student using DSO for their studies, new C.A.S. should get more of a feel of what it is they need to provide in their teaching in order to meet student learning needs. 

But also, by developing more specific mini-modules to address more specific aspects of teaching at Deakin, and making them available on an ongoing basis through the ITL webpage, new C.A.S. would then be able to build on the knowledge constructed by this suggested new approach to completing the current DSO module. 

If it is found that these newly developed mini-modules tend to replicate some of the existing PDSS modules, then the content of the existing PDSS modules could be reviewed and revamped at a later stage.

Issues

1. Restructuring the DSO module  to a more hands on one, would require significant commitment by ITL

Recommendations

1. Retain all current modules in the PDSS program.

2. Restructure ‘Compulsory’ and ‘Optional’ requirements, or

3. Increase present requirement for participants to complete two optional modules to three optional modules (if budget would allow).

4. Make minor adjustments to content (as highlighted in Section 1.3 of this report)

5. Restructure delivery of DSO module so that the technology, rather than the content, becomes the centre point of the learning experience. 

7.2   Junior Level A-B Lecturers
The inexperienced academic needs more specific PD than the GCHE will provide. Whilst the GCHE is a well structured overall program, more targeted PD should be made available for new and junior academic staff to access if they feel they need support in certain aspects of their teaching. This support should be in the form of specific tips and tactics and strategies for staff to use if they feel their situation requires it in the more immediate short term. Such an idea has been supported by three of Deakin’s Associate Deans (T & L). 

Whilst the concept of having effective teaching resources quickly and easily accessible online has been supported by three of the Associated Deans(T & L), it must be noted however, that two Associate Deans (T & L) strongly favoured one on one, face to face PD support for academic staff when they felt it was needed, either formally or informally. Certainly, the idea of developing communities of practice amongst academic staff, C.A.S. included, was also emphasised.

New online modules currently being developed by ITL will begin to address the needs of junior academic staff. These modules are:

1. Designing, Managing and Assessing Large Online Classes

2. Effective Lecturing

3. Designing and Assessing Team Based Learning

4. Dealing with Plagiarism and Collusion

5. Effective Use of ICT

Recommendations

1. Review the value and relevance and of these new modules after being available online for two semesters.

2.  Sample a group of new junior academic staff mid 2007 to assess the extent to which these modules were accessed.

3. A representative of ITL to attend Faculty induction days for both Semester 1 and 2, 2007, to publicise the support which ITL is progressively making available for academic staff. 

4. ITL develop a module which focuses on teaching first year students at Deakin, structured into two sections: a.  emphasis on Lecturing to first year students, b. emphasis on conducting Tutorials with first year students.

5. Liaise with Faculty induction day organisers to arrange hard copy document publicising ITL’s role and services be distributed to new academic staff.
6.3 New ‘Effective Tutoring’ Module
Just as new junior and inexperienced continuing academic staff need specific support in their teaching, there is also a need for specific and targeted advice for Tutors. The PDSS modules Dealing with Diversity is compulsory and provides a solid but generalist foundation for Tutors. The Group Teaching module, which provides useful and relevant information for Tutors, is optional. There are a lot of ideas and a lot of advice which Tutors would benefit from that is currently not available in a formal PD sense. 

Whilst there is already advice on ‘The First Tutorial’ and ‘What Do I Do If Things Go Wrong’ included in the Group Teaching module of PDSS, there are two issues which need to be addressed. Firstly, this module is currently optional for Tutors. Secondly, the advice included is limited and there is much more advice which could be made available to Tutors to assist them with their teaching.

Such thinking has been supported by all Associate Deans (T & L) with whom I have spoken. Their emphasis was on the need to adopt almost a micro focus on the resources that should be made available online, in the sense of designing small modules with a singular focus. Or as one Associate Dean described it, the ‘daisy petals’ model, where narrowly focused modules circulate around a centrally themed core.

Recommendations

1. A new module focusing on tips and tactics for Tutors be developed and made accessible via the ITL webpage/proposed C.A.S. webpage.

2. This module be available on an ongoing basis for any Tutor (and any continuing academics) who wishes to inform themselves more on their teaching (please refer to Appendix 6 for a suggested outline of the content of this new module). 

6.4 New Module - Teaching First Year Students

At present, there is no PD module available for either junior continuing academics or C.A.S. which focuses solely on the needs of first year students.  The ITL website contains a link to UNSW Learning and Teaching Unit website’s ‘First year learning and teaching’ module (http://www.firstyear.unsw.edu.au/content/default.cfm?ss=0).  This website takes a community approach and aims to provide assistance to staff teaching and coordinating first year studies, first year advisors, first year coordinators, sessional staff and tutors teaching first year and Heads of Schools.  

 As Deakin emphasises the importance of retaining students after their first year, it is important that such a module be developed to support first year teaching needs at Deakin. The Deakin module should be designed with the needs of junior continuing academics and C.A.S. in mind. A suggested outline of the contents of this new module is included in Appendix 7.

Links to a sample of other Universities’ First Year initiatives are included in Table 14 below.

Table 17: Sample of First Year Teaching Resources

	University
	First Year Initiative

	University of Sydney
	http://www.fhs.usyd.edu.au/learn_teach/firstyear.shtml 

	Monash University 
	http://www.monash.edu.au/transition/academics/  

	Flinders University
	http://www.flinders.edu.au/teach/t4l/teaching/firstindex.php 


6.5 Casual Staff Webpage via ITL Homepage
As is the case with some other Australian universities, ITL could consider developing a webpage devoted to the needs of C.A.S. Such a site would have a range of advantages.

1. a central location for all matters relevant to C.A.S.

2. facilitate more of a sense of belonging and worth amongst C.A.S.

3. provide links to all PD modules which are available to C.A.S., acknowledging the integrated aspect of Point ITL 1.2 of the Institute of Teaching and Learning Operational Plan 2007

4. provide a centralised means of communicating with C.A.S.

5. provide a link through to a WebCT Vista chat room, in which both casual and continuing academic staff could share ideas.

6. act as a means by which the proposed mentoring/networking scheme for C.A.S. be managed – e.g. online registration or expression of interest

7. serve as a repository of references and resources and examples of excellent teaching for all academic staff to access.

 The suggestion is that a modification be made to the current ITL home page structure, so that the link ‘Introduction to New Staff’ which is currently located under ‘Professional Development’, be moved to the Home page, and from there a link through to a C.A.S. page be embedded. I am advised through discussions with Tracey Brighton, ITL Teaching Support Consultant, that this is achievable. This would need the approval of the ITL Web Page Manager, Dr. Dale Holt

Issues

1. Maintaining the Deakin template for web page design.

2. A need for continuing to update the page as new PD support modules come online.

3. Need for monitoring and ‘controlling’ chat room on a regular basis.
7.6   Discussion Space in SDO (PDSS)
There is some feedback from C.A.S. who have completed the current PDSS program that it would be useful to be able to ‘converse’ with others as they complete the online modules. There is a discussion space built into SDO currently, but there is no evidence of it having been used by C.A.S. at all during 2006. 

Part of the problem may be with the design of the PDSS page. Currently, the ‘Discussion’ icon is not visible within any of the modules. To access the ‘Discussion’ space, a new C.A.S. would need to go through [image: image1.png]


Discussions on the Course Toolbar. Those unfamiliar with DSO are not likely to be aware of this requirement. 

Once C.A.S. begin teaching, the majority of time spent in DSO is in their particular Unit page. New C.A.S. would soon become familiar with the typical Unit template as displayed below:


Unit Guide Study Guide Unit                           Lecture

Communication  Notes 


            

If the                icon was included in the individual home page for each PDSS module (as it is within Unit pages), C.A.S. would be more alert to its presence.  It should also be added to the PDSS homepage. This may act to improve the use of this discussion space, and allow C.A.S. to ‘connect’ with other C.A.S. asynchronously. It is also possible that ITL could monitor this discussion space and respond to any issues arising from C.A.S.

C.A.S. who are Tutors, understand that Lecturers communicate with students in their Units, and students communicate with Lecturers and other students, through the DSO discussion space. If the discussion space was more visible in PDSS, it may help to establish communication and networks amongst C.A.S.

Recommendations      

1. PDSS and individual modules be modified so as to highlight discussion space more.

2. Within individual modules insert hyperlinks at strategic locations to encourage C.A.S. to contribute to the discussion space if they wish.

3. ITL monitor this space regularly and authorise one person to respond when necessary. 

7.7   Automated Certificates for Completion of PDCS
At present, when a new C.A.S. completes the online PDSS modules, s/he is able to download and print a certificate to acknowledge ‘Satisfactory Completion’ of the individual PDSS modules. For each module completed by the C.A.S., a separate certificate is issued. These certificates are only available to C.A.S. once they have been manually processed by ITL (Emma-Louise Lee). Please refer to Appendix 8 for a sample certificate.

Given that this places administrative demands on ITL, it is worth considering updating the present approach so that one single certificate is generated which lists any and all modules completed by C.A.S. The function to be able to do this is available in WebCT Vista 

(http://devnet.webct.com/contrib/proxy/certificate/view?searchterm=certificate), but as yet has not been developed to trial stage at Deakin.

Issues

1. Completion of the modules may be spread over a semester, meaning a certificate may not be generated for some time.

2. Accurate tracking and recording of completion of individual modules by each C.A.S. would be essential. 

Recommendations

1. A single certificate listing all completed modules be issued to C.A.S. upon completion of the PDSS program.

2. The function built into WebCT that allows for the automatic generation of certificates be further investigated. 

7.8   Access for CAS to Faculty ‘Staff’ Area of Faculty Home Page
As an example, the Faculty of Business and Law homepage contains a link to the faculty’s ‘Teaching and Learning’ area. Within this area is some useful and well presented information on what makes an effective teacher. Unfortunately, this cannot be accessed by C.A.S. It seems an anomaly that casual academic staff responsible for teaching within the faculty are excluded from this information on the likely basis that they are casuals. 

7.9   Casual Academic Staff Online Newsletter

Acting on the suggestion of Dr. John Annison, Associate Dean (T & L), Faculty of Health, Medicine, Nursing and Behavioural Sciences, I suggest that consideration be given to establishing an online newsletter for C.A.S. Dr. Annison’s suggestion is:

One of the difficulties many sessional staff must face is there relative isolation from other colleagues including both sessional and casuals as well as more permanent ones. They probably also feel a bit alienated from the University and its culture and ethos. One way to reduce these feelings and to help make them feel valued and a part of the larger organisation might be to gather the email addresses of all sessionals as they come on board and to send out a series of regular newsletters to them for (say) the first semester of their involvement. These could be automatically queued and sent without further action other than the initial putting people on the system. Topics covered could be timed to meet the anticipated needs of sessionals at the key times during the semester…

Source: Personal Communication 11 October 2006

8.   RECOMMENDATIONS

The table below summarises the individual recommendations made throughout this report.

Table 18: List of Recommendations 

	
	RECOMMENDATIONS
	RESPONSIBILITY

	1
	Minor improvements to content and design of current PDSS online modules.
	ITL

	2a
	Restructure PDSS requirements to make 4 modules compulsory and two optional.
	ITL

	2b
	Or, increase current number of ‘Optional’ modules in PDSS from two to three.
	ITL

	3
	Deliver Introduction to Tertiary Teaching module both face to face and electronically.
	ITL

	4
	Deliver Introduction to Tertiary Teaching as a separate online module (if no longer viable face to face).
	ITL

	5
	Investigate further the automation of certificate generation once C.A.S. complete the PDSS program.
	ITL

	6
	Investigate further granting people at key stages of the PDSS administration process limited access to the relevant HR database.
	HRSD

ITL

	7
	Establish a C.A.S. webpage via the ITL homepage.
	ITL

	9
	Consideration be given to establishing an online C.A.S. newsletter that is automatically generated and sent to C.A.S. email address.
	ITL - CAS COORDINATOR 

	10
	ITL to continue to develop a collection of new modules available online for C.A.S. and continuing junior lecturers on a range of teaching issues.
	ITL

	11
	Add link to a dedicated C.A.S. webpage to ITL home page. 
	ITL

	12
	Design a generic Deakin C.A.S. handbook which could be inserted into the existing range of faculty developed handbooks. 
	ITL - CAS COORDINATOR 

	13
	Consideration be given to starting a CAS mentoring and networking scheme.
	ITL- CAS COORDINATOR 



	14
	ITL consider nominating a temporary C.A.S. coordinator to oversee the range of matters raised in this report


	ITL

	15
	CAS ‘Checklist’ be developed for use by new CAS to guide them through their first few weeks/semester at Deakin, and be made available for download online via CAS webpage (please see Appendix 10 for sample)
	ITL-CAS COORDINATOR 




9.   CONCLUSION 

This report has evaluated the current and future professional development needs of casual academic staff and continuing junior academics at Deakin University. Whilst the current PD support available to academic staff is adequate, there is still much that can be done to extend and improve this support.

In writing this report, I have tried to draw together a range of opinions from Deakin staff, but primarily from the perspective of a casual academic, and I hope this comes through in the report. I understand that the decision makers may well come at this issue from a different perspective, but I think it is important to inform others from the viewpoint of the casual academic.

It is important that especially casual academic staff be both welcomed adequately into the organisation, and provided with opportunities to develop themselves as teachers. This will involve ongoing development of new modules to support many aspects of what is a craft developed over years – teaching effectively.

It should also include opportunities for casual academic staff to network more, and become involved in a mentoring arrangement. Regular communication with and between casual academic staff should be encouraged, so as to foster more of a feeling of belonging to the organisation, which in terms of hierarchy of needs theory, should move tutors, demonstrators  and markers closer towards achieving the esteem and self actualisation which underpins good teaching.

As a cohort of approximately 550 employees, this group is a significant sector of the Deakin organisation.

I trust that ITL and the relevant stakeholders/decision makers now give thoughtful consideration to the contents of this report.

  APPENDICES

Appendix 1

Numbers of Casual Academic Staff at Deakin 2002-2006

	Casual Academic Staff employed 2002 to 2006
	

	Multiple Engagements as a Casual Academic
	

	as at 12-Sep-2006
	
	

	
	
	
	

	
	
	
	

	Count of Emp No
	 
	 
	 

	YEAR
	OAN
	Faculty
	Total

	2002
	01
	Faculty of Business & Law
	252

	 
	02
	Faculty of Education
	61

	 
	03
	Faculty of Health Medicine Nursing & Behavioural Sciences
	403

	 
	04
	Faculty of Arts
	256

	 
	05
	Faculty of Science & Technology
	367

	 
	09
	Institute of Koorie Education
	130

	2002 Total
	 
	 
	1469

	2003
	01
	Faculty of Business & Law
	319

	 
	02
	Faculty of Education
	93

	 
	03
	Faculty of Health Medicine Nursing & Behavioural Sciences
	463

	 
	04
	Faculty of Arts
	260

	 
	05
	Faculty of Science & Technology
	422

	 
	09
	Institute of Koorie Education
	166

	2003 Total
	 
	 
	1723

	2004
	01
	Faculty of Business & Law
	339

	 
	02
	Faculty of Education
	148

	 
	03
	Faculty of Health Medicine Nursing & Behavioural Sciences
	521

	 
	04
	Faculty of Arts
	312

	 
	05
	Faculty of Science & Technology
	424

	 
	09
	Institute of Koorie Education
	164

	2004 Total
	 
	 
	1908

	2005
	01
	Faculty of Business & Law
	281

	 
	02
	Faculty of Education
	132

	 
	03
	Faculty of Health Medicine Nursing & Behavioural Sciences
	591

	 
	04
	Faculty of Arts
	300

	 
	05
	Faculty of Science & Technology
	400

	 
	09
	Institute of Koorie Education
	149

	2005 Total
	 
	 
	1853

	2006
	01
	Faculty of Business & Law
	250

	 
	02
	Faculty of Education
	109

	 
	03
	Faculty of Health Medicine Nursing & Behavioural Sciences
	414

	 
	04
	Faculty of Arts
	342

	 
	05
	Faculty of Science & Technology
	337

	 
	09
	Institute of Koorie Education
	111

	2006 Total
	 
	 
	1563

	Grand Total
	 
	 
	8516


Source:  HRSD September 2006. 

Appendix 2

Statistics for PDSS Participation Semester 1, 2006 

PDSS Summary Report

Semester 1 2006

Tutors/Demonstrators/Markers

	FACULTY
	ARTS 

	School
	Nominated
	Completed
	Partially completed  
	Not started

	Communication and Creative Arts
	8T

1D
	3T
	3T

1D
	2T

	History, Heritage and Society
	4T

1M
	2T

1M
	2T
	

	International and Political studies
	9T
	1T
	4T
	4T

	SCCA
	1T
	1T
	
	

	TOTALS
	24 
	8
	10
	6

	FACULTY
	BUSINESS AND LAW

	Deakin Business 
	4T

2M
	1T

2M
	0
	3T

	Accounting and Economics
	6T
	0
	2T
	4T

	Law


	2T
	2T
	0
	0

	TOTALS
	14
	5
	2
	7

	FACULTY
	HEALTH AND BEHAVIOURAL SCIENCES

	Psychology


	1DM
	1DM
	0
	0

	Exercise and Nutrition 
	2T

3M
	1M
	1T

1M
	1T

1M

	Nursing
	1T

2M

1D
	1D
	0
	1T

2M

	TOTAL
	10
	3
	2
	5

	FACULTY
	SCIENCE AND TECHNOLOGY 

	Architecture and Building
	4T
	1T
	0
	3T

	Engineering and information technology
	5DM

1M
	2DM
	2DM
	1DM

1M

	Life and Environmental Sciences
	2T

5D

1M

12DM
	1D

8DM
	1T

2DM
	1T

2DM

4D

1M

	TOTAL
	30


	12
	5
	13

	Koori Education
	1T
	0
	1T
	0

	OVERALL TOTAL
	79
	28
	20
	31


Appendix 2 (cont’d.)

Statistics for PDSS Participation Semester 2, 2006 

PDSS Summary report

Semester 2 2006

Tutors/Demonstrators/Marker

	FACULTY
	ARTS 

	School
	Nominated
	Completed
	Partially completed  
	Not started

	Communication and Creative Arts
	5(T)

2(M)
	4(T)*

1(T)

2(M)
	3(T)
	1(T)

	History, Heritage and Society
	3(T)

3(M)
	1(T)*

2(M)
	2(T)
	1(T) 1(M)

	International and Political studies
	5(T)

1(M)
	2(T)*
	4(T) 
	1(T) 1(M)

	
	
	
	
	

	TOTALS
	19
	5
	9
	5

	FACULTY
	BUSINESS AND LAW

	Deakin Business 
	1(T)

1(M)
	
	
	1(T)

1(M)

	Accounting and Economics
	10(T)

1 (M)
	
	3(T)
	7(T)

1(M)

	Law


	5(T)
	1(T)
	2(T)
	2(T)

	Bowater School
	1(T)
	
	
	1(T)

	TOTALS
	19
	1
	5
	13

	FACULTY
	HEALTH AND BEHAVIOURAL SCIENCES

	Psychology


	7(T)


	
	2(T)
	5(T)

	Exercise and Nutrition 
	1(T) 

3(M)

1(D)
	1(M)
	
	1(T)

2(M)

1(D)

	Nursing
	2(T)

2(D)
	
	1(T)
	1(T)

2(D)

	TOTAL
	16
	1
	3
	12

	FACULTY
	SCIENCE AND TECHNOLOGY 

	Architecture and Building
	NIL
	
	
	

	Engineering and information technology
	1(T)

2(M)

3(D)
	
	1(T)

1(D)
	2(M)

2(D)

	Life and Environmental Sciences
	2(T)

2(D)
	1(D)*
	1(T)
	1(T)

2(D)

	TOTAL
	10
	
	3
	7

	Koori Education
	2(T)
	
	
	2(T)

	OVERALL TOTAL
	66
	7
	20
	39


*notes that staff member nominated in Semester 1

Appendix 3

University of New South Wales Sessional Staff Web Page
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UNSW >  Learning and Teaching Unit Home > Sessional Staff 

Home 


About Us 


Workshops and Events 


Support for Teaching 


Sessional Staff 
Getting Started 
UNSW Academic Community 
Learning & Teaching Support 
Professional Development Opportunities 
Evaluating Your Teaching 
Gaining Recognition for Teaching 
Managing sessional staff 


Support for Course & Program Development 


Leadership in Learning and Teaching 


Awards, Grants and Fellowships 


UNSW Compendium of Good Practice 
	Sessional staff

Welcome!

Sessional teachers are all those members of UNSW staff not in tenured or permanent positions, including tutors, casual lecturers, demonstrators, clinical tutors, and people external to the university from the professions or industry. They might teach sessionally through choice because of other work or family commitments, or sessional teaching may be a stepping stone to other forms of academic employment. 

Is this you?

If so, you are an essential part of the learning and teaching community at UNSW, and we are committed to making your learning and teaching experiences here as rewarding and fulfilling as possible. Sessional teachers bring a wealth of experiences, knowledge and expertise to the University campus that enhances the quality of students' educational experiences, and contributes to our diverse and rich academic community.

Many of your experiences as a sessional teacher will be similar to those of permanent academic staff.  If you are a new staff member you will therefore find our section on new teaching staff helpful. It provides information and links to other sources of information regarding learning and teaching, staff development and staff and student support resources on campus.

Working as a sessional teacher has its own unique qualities and challenges.  UNSW is a large and complex organisation, and starting work here can be a bewildering experience for new staff, especially for those who may be here for just a few hours a week. The information in this site is intended to support you in meeting these challenges.  Much of the information is necessarily quite broad and general, and you are encouraged to explore the other more specific sources of information that this site directs you to.  You will also find that your course coordinator, Head of School and school administrators can support you in doing your job effectively.

This website is organised in 7 sections:

1. Getting Started 

2. The UNSW Academic Community 

3. Learning and Teaching Support 

4. Professional Development Opportunities 

5. Evaluating your teaching 

6. Gaining recognition for your teaching 

7. Information for those managing sessional staff 
Do you have suggestions for other information you would like to see on this website, or for other resources and programs that would help sessional teachers?

If you do, please contact the Learning and Teaching Unit by phoning extension 55989 or emailing the unit. The LTU is consulting with staff across the university to ensure that we develop the best possible resources and programs for sessional teachers at UNSW, and you are encouraged to contact us with your thoughts and suggestions.

top of page 

 



Download the 
Sessional Teaching Staff Strategic Action Plan 
as a pdf or word file
The Sessional Teaching Staff 
Strategic Action Plan (2005) 
is the UNSW-wide policy for Schools and Faculties to follow when developing strategies for the recruitment, employment, integration and recognition of their sessional teachers.



Download
the contents
of this site
as a pdf
or word file
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Learning and Teaching Unit, UNSW Sydney NSW 2052, Australia Tel +61 2 9385 5989 Email ltu@unsw.edu.au 
CRICOS Provider Code 00098G Authorised by: Pro-Vice-Chancellor (Education and Quality Improvement) 
Updated 24/08/2006 Privacy Statement Copyright & Disclaimer Site Feedback 

Source:  http://www.ltu.unsw.edu.au/content/sessional_staff/sessional_staff.cfm?ss=0 – accessed 19 September 2006.

Appendix 4

University of New England Casual Academic Staff Induction
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Faculties and Admin Units 

The Teaching and Learning Centre

· UNE home 

· TLC home 

· CASTS home 

PDF versions 

· 
Handbook for Casual and Sessional Teaching Staff 
119k 

· 
Guidelines for Employing Casual and Sessional Teaching Staff 
118k 

· 
Induction Checklist 
 16k 

Please note

The UNE is a large and diverse organisation, and, more than likely, you will be involved in the teaching life of a particular Faculty, School or Centre. There will be processes and procedures that are particular to a Faculty, School or Centre that cannot be included in a web site such as this one. Use this web site in conjunction with the support mechanisms already in place at the local level. Information can also be sought from staff in the Teaching and Learning Centre. 

Casual and Sessional Teaching Staff (CASTS)

The intention of these pages is to give you some guidance and advice. They provide a broad range of guidance for all casual and part-time teaching staff and their supervisors or coordinators.

	Handbook for Casual and Sessional Teaching Staff 

· Introduction  

· Section 1: About the University of New England 

· Structure 

· Strategic directions 

· Section 2: Employment Expectations 

· How do I know the basis for my employment? 

· How do I know what is expected of me? 

· What resources will I be provided with? 

· What about my own training and professional development? 

· How do I evaluate my work and get recognition for what I do? 

· How do I ensure that I have regular communication with 
relevant individuals and groups within the School/Centre? 

· Section 3: Effective Teaching 

· Effective university teaching 

· Evaluation of your teaching 

· Section 4: Support Services and Professional Development 
· Teaching and Learning Centre (TLC) 

· Academic Skills Office (ASO) 

· Organisational Development Unit (ODU) 

· UNE Equity Office 

· References 
	Guidelines for Employing Casual and Sessional Teaching Staff 

· Introduction 

· Broader Policy Issues 

· Employment Matters 

· Recruitment 

· Terms of Employment 

· Induction 

· Ongoing Administration/Employment Issues 

· Teaching and Career Issues 

· Ongoing Support 

· Web Links 

· Supporting Casual and Sessional Teaching Staff 

· Teaching and Learning Centre (TLC) 

· Academic Skills Office (ASO) 

· Organisational Development Unit (ODU) 

· UNE Equity Office 

· References 

· Induction Checklist 


TLC home - About TLC - TLC staff list - Feedback is appreciated
XHTML 1.0 Last modified: 2 April, 2004 by Iain MacKay © UNE

Source:  http://www.une.edu.au/tlc/casts/index.html - accessed 21 September 2006. 

Appendix 5

      Flinders University Casual Academic Staff Induction and Professional Development Support

Teaching and Learning at Flinders

Flinders University, Adelaide, Australia
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Sessional Teachers

First Time Teacher? Types of Tutorials Tutorial Strategies Solving Tutorial Issues Tutorial Resources Supervising Sessionally Employed
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print view

print this page
Sessional Teachers

The Staff Development and Training Unit has prepared a series of booklets to assist a tutor or demonstrator new to Flinders University. You can contact the unit directly by emailing staff.development@flinders.edu.au for a hard copy of the booklets or you can down load a PDF version by clicking on the links below. 

Starting off as a Tutor at Flinders University [image: image29.png]


(135KB) 

Demonstrating Laboratory Classes at Flinders University [image: image30.png]


(141KB) 



Professional Development

Sessionally employed teaching staff may be required to participate in training workshops facilitated by the Staff Development and Training Unit. The details of the program are available at http://www.flinders.edu.au/staffdev/courses/teach/sessional.htm. If you are required to participate in the training sessions, you will be paid at OD1 Rate for each hour of training required. Salary Scales are available at http://www.flinders.edu.au/hrsps/ps/salary.htm. 

Sessionally employed teachers are entitled to participate in any of the workshops offered by the Staff Training and Development Unit including: 

· group management skills 

· demonstrating and explaining; 

· managing tutorials; 

· managing difficult situations; 

· assessing student learning. 

You can see what workshops are on offer and enrol online by visiting http://www.flinders.edu.au/staffdev/calendar/calendar.htm. 

Support 

You can arrange a meeting to discuss with an academic developer your specific needs. This could involve the dealing with classroom issues, grading, clinical supervision or lab demonstration. Email staff.development@flinders.edu.au to arrange an appointment.

Contact Details

Deanne Gannaway (for general enquiries)
Email: deanne.gannaway@flinders.edu.au
Phone: Ext. 15412

Leonie Maddox (for Lab demonstration issues)
Email: leone.maddox@flinders.edu.au
Phone: Ext. 13519

Judith Condon (for clinical supervision)
Email: judith.condon@flinders.edu.au
Phone: Ext. 13252 

"teaching without learning is just talking"  (Angelo and Cross, 1993)

| Copyright | Privacy | Contact: Deanne.Gannaway@flinders.edu.au |
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Source:  http://www.flinders.edu.au/teach/sessional/index.php - accessed 9 October 2006.

Appendix 6
Sample Mentoring Registration Form

University of South Australia, Division of Education, Arts and Social Sciences

EASS Mentoring Program 2004

Registration form for participants

Thank you for your interest in the EASS Mentoring  program — a program which is open to all staff in the Division of Education, Arts and Social Sciences at University of South Australia. So that we are able to match your interests and priorities in an appropriate and rewarding mentor/mentee relationship, please complete all sections of the form before returning it to Kate Greenfield, Project Officer to the Dean: Teaching & Learning and the Dean of Students.

Communication and demographic details


Please provide details of your position and location.

ID number

Name


School/Unit/Library/Institute


Telephone

Academic/General



Level

Hourly Paid/Contract/Continuing 
                        

Are you currently or have you previously been involved in a Mentoring Program? 



yes   

  no

In what capacity are you interested in being involved in the mentoring component?




as a mentee



as a mentor

As a mentee, do you want to




nominate a mentor




be matched with a mentor





have a female mentor




have a male mentor





have either a female or male mentor

If you wish to nominate your own mentor please indicate your choice and indicate whether you have already undertaken any negotiations with this person.

Name of nominated mentor


Have you approached this person?



yes



no

Please indicate the key area/s in which you would like to be mentored by numbering the box/es where 1 is your highest priority.

	
	
	Research & Publishing
	
	
	Community Service
	
	
	Project Management

	
	
	Supervision/Leadership
	
	
	Career planning
	
	
	CV and application writing

	
	
	Teaching & Learning
	
	
	Consultancy
	
	
	


If the suggested areas do not cover your area, please indicate other area/s in which you would like to be mentored.


Please indicate the area/s in which you are prepared to provide mentoring.

	
	
	Publishing
	
	
	Community Service
	
	
	Project Management

	
	
	Academic Leadership
	
	
	Career Pathways and Planning
	
	
	Internationalisation

	
	
	Teaching & Learning
	
	
	Research & Consultancy
	
	
	Postgraduate research

	
	
	Research Degree Supervision
	
	
	Applying for Grants
	
	
	Understanding the University

	
	
	Teaching Offshore
	
	
	Online Development
	
	
	University Systems (e.g. Medici)


Please indicate if there are any other areas in which you are willing to provide mentoring.

To assist with the matching process please provide brief notes on your areas of expertise and background.

Thank you for registering in the EASS Mentoring  program by completing this form and, if your wish, attaching your cv. Please return to Kate Greenfield. The Dean of Teaching & Learning (ext 24034) and the Dean Of Students (ext 24388) will match mentor partners and will convene introductory mentoring sessions. 

Source:  http://www.unisa.edu.au/easdeanteaching/staffdevres/mentoring.asp - accessed 28 September 2006 

Appendix 7
Contents of Proposed New Tutoring at Deakin Module

1. The Purpose of Tutorials

2. Types of Tutorials

3. Getting Started – What You Need (Unit Guides, Study Guides, Assessment details, access to DSO)  

4. Preparing for Classes

5. Planning Class Structure – Time Management

6. The First Tutorial

7. Giving Clear Instructions

8. Questioning Techniques

9. Using Visuals/Videos

10. Handouts

11. Student Participation

12. Difficult Situations

13. Troubleshooting

14. Evaluating Your Teaching

15. Tips for New Tutors

16. Tutorial Strategies

Appendix 8
Proposed Contents of New First Year Learning and Teaching at Deakin Module

1. Transition from Secondary Education

2. Transition from Adult Education

3. Transition from Other Cultures

4. Fostering Student Centred Learning

5. Engaging Students

6. Managing Student Learning with Structure

7. Developing Academic Writing Protocols and Skills

8. Developing Academic Research and Referencing Skills

9. Setting Manageable Assessment Tasks

10. Developing Critical Thinking, Problem Solving and Communication Skills

11. Effective Lecturing to First Year Students

Appendix 9

Sample Certificate 2006
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Belinda Sweeney
Has satisfactorily completed

the Assessment module as part of the

 ‘Professional Development Program for
Sessional Staff’



            7 September 2006

Appendix 10  

Automatic Certificate Generation Details

Vista contains a PowerLink which generates a PDF certificate.

Instructions for installing the PowerLink, as well as certificate modules are available at 

http://devnet.webct.com/contrib/proxy/certificate/view?searchterm=certificate – accessed 12 October 2006. 

	


Certificate PHP Code 


(certificate_php.zip 
103.35 Kb) 
	


certificateModule.jar 


(certificateModule.jar 
3.73 Kb) 
	


certificateModule.java 

Preview 
(CertificateModule.java 
4.33 Kb) 

	


Sample Certificate 

Preview 
(sample_certificate.pdf 
8.86 Kb) 
	
	


Appendix 11

Sample C.A.S. Checklist

	Have you: 
	Who is Responsible?

	1. signed and returned your Recruitment Authority form (RACAR)
	School Administrative Assistant

	2. received your Faculty/School handbook or online address for handbook (NB: this will vary from Faculty to Faculty)
	School Administrative Assistant

	3. been given blank timesheets to complete fortnightly to claim payment, and instructions on when and where to submit
	School Administrative Assistant

	4. been given a schedule of the University’s pay periods and deadlines for submitting pay claims (timesheets)
	School Administrative Assistant

	5. been enrolled in or exempted from the Professional Development for Casual Academic Staff program
	School Administrative Assistant and Institute of Teaching and learning

	6. been issued with a staff ID card
	Deakin Central

	7. been given a Deakin email address and access to Deakin’s online systems
	School in liaison with Human Resources and Information Technology Services Division

	8. been given a copy of Deakin’s DLT CD (Deakin Learning Toolkit)
	School Administrative Assistant or Supervisor

	9. asked your Supervisor to arrange access to DSO for your Unit(s)
	Supervisor/Lecturer/Unit Chair

	10. been given access to an office,  desk, computer, telephone
	Supervisor/Lecturer/Unit Chair

	11. been shown how to access and use a photocopier
	Supervisor/Lecturer/Unit Chair

	12. been told what to do if you don’t get paid when you are supposed to
	Supervisor/Lecturer/Unit Chair and School Administrative Assistant

	13. been given information on relevant pay rates and the responsibilities associated with these rates
	School Administrative Assistant

	14. been allocated a pigeonhole in the School administration/staffroom area
	School Administrative Assistant

	15. been invited into the staffroom/lunchroom
	Supervisor/Lecturer/Unit Chair

	16. been given access to Library rights
	Human Resources in liaison with IT and Library

	17. been shown the procedure to access any keys you need
	Supervisor/Lecturer/Unit Chair


	18. been given details of the Workplace Assessment module you are required to complete if you are enrolled in the PDCS program
	Supervisor/Lecturer/Unit Chair

	19. been instructed  how to access Deakin’s policies and procedures
	School Administrative Assistant and Supervisor/Lecturer/Unit Chair

	20. been made aware of Deakin’s Institute of Teaching and Learning website and the PD support it offers
	Supervisor/Lecturer/Unit Chair

	21. been given Unit Outline, Study Guide, Assessment, required textbook for the Unit(s) you are involved with
	Supervisor/Lecturer/Unit Chair


Appendix 12

CAS Recruitment Process 2006 

PDSS  Workflow Procedure 2006

Roles/Responsibilities – School, HRSD, ITL






























































































































































































































































































































































































































































































































Appendix 13

Sample of a Faculty Based Approach to Mentoring – UniSA

A mentoring program which is open to all staff in the Division of Education, Arts and Social Sciences at University of South Australia.

EASS mentoring program

· Registration Form (48kb word doc) 

· 

 HYPERLINK "http://www.unisa.edu.au/easdeanteaching/staffdevres/guidelines.asp" 

Guidelines  
  

· What is mentoring?  (92 kb word doc) 

Introduction
As part of its commitment to the ongoing professional development of staff, the Division of Education Arts and Social Sciences has established a mentoring scheme for all staff. All current staff are eligible to participate and new staff will be invited to take part as they join the Division. Sessional Staff are particularly encouraged to participate. The 'What is Mentoring?' document summarises some of the benefits as follows:

Benefits for Mentees
· Access to mentor’s accumulated knowledge and expertise 

· Practical insights into the ‘real’ world 

· Acquisition of skills and knowledge 

· Access to mentor’s professional networks 

· Improved promotion opportunities 

· Recognition of and an opportunity to achieve potential 

· Increased creativity 

· Socialisation into a new professional role or organisation 

· New insights into own behaviour and practices 

· Achievement of scholarly and teaching activities 

· Role clarification 

· An opportunity to try out new ideas or plans 

· Increased self-confidence 

· Increased self-awareness 

· Enhanced self-esteem 

· Reduced feelings of isolation 

· Support and reassurance 

Benefits for Mentors
· Satisfaction of being able to transfer skills and knowledge 

· Opportunity to re-examine own practices, attitudes and values 

· Refinement and development of skills of observation, listening and questioning 

· Opportunity to discuss professional issues 

· Opportunity to extend professional experience and hear alternative views 

· Professional assistance on projects 

· Revitalised interest in work 

· Fulfilment of own development needs 



Appendix 14

Edited View of Murdoch University’s New ‘Tutors’ Support Network’
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Search    Site Map    TLC Home    SL Home    ED Home    ASD Home    EOSJ Home    SDP Home    Graduate Attributes    Murdoch 

 



	

	                 Linking Teaching & Research   Seminars & Courses   Enrol   Calendar   Conferences   OSP   Resources   Feedback   


	Framework   Courses   T & L Forum   HELM   


	Tutors Support Network

· Description 

· Aims 

· Schedule 

· Archived Schedules 

· Enrolment & Contacts 

· Further Information 

Description

The network will enable sessional tutors to link with their peers. The network will include face-to-face

 meetings, and web discussion and resources.

Aims

· Facilitate Networking among tutors. 

· Provide an opportunity for tutors to share experiences with peers and learn from others. 

· Enhance participants' understanding of teaching and learning in higher education. 

Schedule Semester 2, 2006

Archived Schedules

Archived - Semester 1 2006
 

Enrolment & Contacts

To enrol for the face-to-face meetings, please visit the Academic Staff Development home page. 

You will need to enrol for each meeting separately.

Further Information

Tutors' Support Network
Ms Linda Butcher
Academic Staff Development
Teaching & Learning Centre

+61 (08) 9360 2350
L.Butcher@murdoch.edu.au

	© 2004 Murdoch University :: Copyright & Disclaimer :: Privacy :: CRICOS Code: 00125J :: Page Info 



	


Source:  http://www.tlc.murdoch.edu.au/asd/docs/tutorssupportnetwork.html - accessed 13 September 2006. 
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Enhanced self-esteem 


Close relationship with mentee 


Feeling of a sense of purpose and shared values 


Pleasure in seeing the mentee grow 


Feeling of less isolation as a professional. 














Source:  modified from � HYPERLINK "http://www.unisa.edu.au/easdeanteaching/staffdevres/mentoring.asp" ��http://www.unisa.edu.au/easdeanteaching/staffdevres/mentoring.asp� - accessed 15 September 2006.











School recruit casual academic staff member and complete Recruitment Authority Casual Academic & Research Staff (RACAR) and forward form to HRSD





Casual academic staff member Exempt from PDSS as per specified criteria.








HRSD records exemption reason in the competency area of HRMS








ITL receives nomination form and processes enrolment on SDO, sends welcome letters and monitors completion





Casual academic staff member nominated for PDSS program








School to create user account once RACAR has been processed by HRSD.





ITL advises School of completion status





ITL advises HRSD of completion of program by returning authorised PDSS Advice form. 





HRSD arranges payment to the casual academic staff member


HRSD update HRMS with completion details.








School determine PDSS requirement by checking HRSD report for prior completion or exemption. PDSS Advice form to be completed for staff at time of recruitment that require nomination to the relevant program or exemption. School to forward PDSS Advice form to HRSD.





Module: 	Group Teaching


Participants:  	Tutors 


Status: 		Optional





Module: 	Assessment


Participants: 	Tutors, Markers


Status:		Tutors (optional), 		Markers (compulsory)





Module: 	Introduction to Tertiary Teaching - Face to Face 


Participants: 	Tutors, Markers, Demonstrators


Status:		Compulsory





Module:	 Dealing With Diversity


Participants: 	Tutors


Status:		Compulsory





Module: 	Lab Prac


Participants: 	Demonstrators


Status:		Compulsory 





Module:  	DSO


Participants:  	Tutors


Status:  		Optional�






Module: 	Workplace Assessment


Participants: 	Tutors 


Status:		Compulsory
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